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Dear headteachers and teachers,

The development of the Junior Primary Booster Class Pack is a direct 
response to the COVID-19 Education Emergency Response and 
Recovery Plan as of 4th of May 2020. It aims to sustain learning and 
inclusion during and after the COVID-19 pandemic. 

The Junior Primary Booster Class Pack is to be used after your school 
re-opens following an emergency such as a global pandemic, an 
epidemic or natural or man-made disasters.

The use of this resource book is intended to boost and enhance Grades 
3 to 5 students’ learning when they have just returned following a 
school closure. It is your responsibility to follow the guidance provided 
in this resource book to deliver the activities to support and teach your 
students to recover any missed learning.

It is also important that you provide comfort, support and safety to 
your students as they attend school every day so that we prevent 
students dropping out or having to repeat a school year.

The Department of Education curriculum and resources can be 
downloaded from www.education.gov.pg. 

You should work with your fellow teachers to support planning and 
seek guidance on expectations from your school principal where 
necessary. You may also ask for support from your Provincial Division 
of Education, Church Education Agency, inspector, guidance officer 
or Inclusive Education Resource Centre. 

Thank you for your hard work in reopening your school and helping 
students recover their learning after the emergency.

Mrs. Annemarie Kona

Deputy Secretary TVET & UNESCO
Education in Emergencies Technical Working Committee Chair
Education Cluster Chair 

DEPUTY SECRETARY’S MESSAGE
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INTRODUCTION

This Senior Primary Booster Class Pack has been developed for teachers to use to boost and enhance 
students’ learning when they have just returned from emergencies and have lost important learning time.

The Senior Primary Booster Class Pack is specifically written to help Grade 6 to 8 students recover missed 
lessons. The Booster Class Pack contains information on the following:

 · when to use the Pack;
 · how to sustain learning after the emergency;
 · how to use the Pack;
 · assessment activities;
 · teaching and learning activities; and 
 · support resources.

In the learning activities, the Senior Primary Booster Class Pack focuses on English and Mathematics which 
are important because students need to have good reading, writing and mathematical skills to succeed 
in every area of learning at school and life. School closures can also have an impact on students’ personal 
wellbeing, so extra consideration should be given to their social and emotional learning that may have 
been impacted during the school closure.

The Senior Primary Booster Class Pack is intended to develop school and teacher preparedness for future 
emergencies that may disrupt students’ normal classroom learning.
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WHEN TO USE 
THE BOOSTER PACK

The Senior Primary Booster Class Pack can be used after the school 
has been closed for some reason. 

An emergency can be a:

 · natural disaster (cyclone, flood, fire, drought, earthquake, 
landslide, tsunami, or volcanic eruption)

 · disease (such as COVID-19 or cholera)
 · human-made (tribal fight, strike, conflict). 

During an emergency, your school may have to close temporarily 
to keep teachers and students safe. The school buildings may be 
damaged during the emergency. 

While the school is closed

You will continue to be paid during the emergency.  You have the 
following responsibilities to support students and prepare for school 
to reopen:

 · Communicate with your principal for updates, needs, instructions 
and advice;

 · Help other teachers;
 · Give students and parents the Senior Primary Home Learning Pack 

from www.education.gov.pg;
 · Lend students reading books and textbooks;
 · Encourage students to read every day;
 · Support parents and students by visiting them if safe to do so; and
 · Prepare to reopen the school as soon as possible.

After the school reopens

Your school must reopen as soon as it is safe to do so. If the school is 
damaged, the community must open a Temporary Learning Centre 
(for example, in a church, haus win or tent). The Department will 
support the school in the event of major disasters.

Parents need to send their children back to school as soon as 
it opens. The students will need support and reassurance.

If your school is closed for a period of time, then your students will 
need extra reinforcement activities to catch up on learning they have 
missed. To help you, the Department of Education has published this 
Booster Class Pack.
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PLAY AND LEARNING 
AFTER AN EMERGENCY

Reassurance and support

Provide reassurance and support to students. The 
emergency may have been worrying and upsetting for 
students. Your school must be a safe, happy, and healthy 
place to learn and play.

Ask students to bring in their Home Learning Pack work 
for marking.

Healthy school

Encourage students bring a healthy snack and clean 
water to school. Make sure the student toilets are clean 
and safe, and the students have clean water, soap, and 
toilet paper. 

Back into a routine

After an emergency, students need to quickly get back 
into a routine for learning. Check that all students have 
resumed school. If a student has not returned, speak to 
their family immediately. 

You must keep a daily Attendance Register.

If you have a child with a disability, make sure they are 
registered and have an Individual Education Plan. Speak 
with your principal for support and contact your IERC 
for advice. 

When Senior Primary classes resume, it is essential teachers help students catch 
up on lost learning. This can be done by:
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Extra time for English and Maths

Increase the time spent on English and Mathematics and 
use the Weekly Programs in the Teacher Guides to teach 
booster classes. 

Use the national textbooks to help students catch up on 
missed topics. 

Be flexible

After an emergency, the timetable, classes, and length 
of the day may be changed to give more time to revise 
important skills the students have missed.

Use the Booster Class activities

Assess the students and then decide which booster 
activities are needed. For example, 

 · Booster classes;
 · Extra reading practice; and
 · Extra homework.

Encourage parents to download the recommended 
learning apps in the Resources section for learning at 
home.
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ASSESS

PLAN

CHANGE

TEACH

1. Assess your students
 · Assess your students using the appropriate Diagnostic Assessment Tasks for their grade.
 · Identify learning gaps based on results. 

2. Plan your learning activities
 · Choose and plan which booster activities to do. 
 · Update your Term Plan. 

3. Change your school timetable and classes
 · Change the classes and timetable for at least one term.
 · Inform the students and parents of any changes.

4. Teach
 · Increase time for English and Maths for at least one term.
 ·  Teach missed English and Maths skills using the Teacher Guides and textbooks.
 ·  Teach English Booster Classes using the Reading Booster texts.
 ·  Organise extra reading and maths time during lunchtime or 30 minutes before school.

This section outlines the key steps to undertake when using the Booster Class 
pack. These steps should be taken in sequence so that you support your 
students in the best way. 

HOW TO USE THE 
BOOSTER CLASS PACK
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WHEN TO USE THE 
BOOSTER CLASS PACK

Has your school been 
closed for an extended 

period 
(e.g. 2 weeks or more?)

ASSESS your students using the 
Diagnostic Assessment Tasks

PLAN. Choose which booster 
activities to do. Update your 
Term Plan. Inform the BOM 

and parents.

CHANGE the classes, timetable, 
and school day for at least one 

term.

INCREASE daily time for English 
and Maths to 2 hours each per 

day.

Pg.14

Pg.64

Pg.69

YES

NO

TEACH English Booster 
Classes using the lesson 

plans in this book.

TEACH English Booster 
Classes using the SBC 
Teacher Guides and 

Language textbooks.

TEACH Maths Booster 
Classes using the SBC 
Teacher Guides and  

Maths textbooks.
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1. ASSESS
When do I use the Diagnostic Assessment Tasks?

Use these assessment tasks as soon as school reopens to:

 · Identify any gaps in learning;
 · Decide if you need to change the timetable, class structure or length of school day;
 · Choose the relevant lessons from the Teacher Guides and textbooks;
 · Choose the relevant literacy and mathematics strategies to support learning gaps;
 · Organise reading or maths lunchtime self-directed activities; and
 · Organise play based activities to support social emotional learning and life skills.

How do I use the assessment tasks?

You can use the assessment tasks in the Teacher Guides, write your own or use the Diagnostic Assessments 
in this book.

Select the grade appropriate for your class.

If students do poorly on the assessment task, test them again with the previous term’s assessment task. 
Students who have missed a lot of school may be working at a previous grade level. 

How do I mark my assessments? 

Answers for the Diagnostic Assessment Tasks can be found after each assessment task.

What do I do after marking the assessment task?

Use the data to choose the skills and knowledge which need reinforcement, identify the correct place in the 
Teacher Guide Weekly Program and textbook to revise, and then plan your booster classes.

How do I assess children with disabilities?

Check with their parents and previous teacher if they have an Individual Education Plan and if they are 
registered with the IERC. Speak with your head teacher on how to support this student's IEP. If not, use the 
Whole Child Checklist and Individual Education Plan to assess them individually and contact the IERC for 
support. Children with disabilities may need a modified or adjusted curriculum. 

Can I write my own tasks?

Yes, you may adapt the assessment tasks or write your own if needed. Depending on the frequency of 
school closures, you may need to do more than one assessment. Be guided by the length of time that your 
school was closed and the learning needs of your students. 

Assessment Tasks:
 · Grade 5: Page 16
 · Grade 6: Page 27
 · Grade 7: Page 38 
 · Grade 8: Page 49
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INSTRUCTIONS FOR THE DIAGNOSTIC ASSESSMENT TASKS 
 
 
 
 
 
 
 
 
 
 
 
 
 

Each diagnostic test covers all the curriculum standards for that grade. If your school is reopening after 
a closure in the first half of the year (terms 1 or 2), then you may use the previous grade’s diagnostic 
assessment. Use your specific grade’s diagnostic assessment if you are in Term 3 or Term 4 of the school 
year. 

If the school closure was only for a short period of time (for example, 2 weeks or less) then you may not 
need to use the diagnostic assessments. Instead, you could identify and catch up on missed lessons during 
booster classes. 

All students should be assessed and participate in booster activities.

Each assessment tasks should take approximately one hour.

The English Diagnostic Assessment will assess students against the SBC grade standards. It is in two parts:

Part A Reading 

Part B Writing 

The Mathematics Diagnostic Assessment will assess students against SBC grade standards. 
The workings and formulas are in the mathematics textbooks. 

Once students have completed the assessment tasks, analyse the results to identify key areas where the 
class may need additional support. If individual students have specific learning gaps, then one-to-one 
support may be provided after speaking with their parents. 
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GRADE 5 DIAGNOSTIC ASSESSMENT
Part A Reading

Name

1. Reading comprehension

Read the story aloud and answer the questions.

A New Home

Past the last house, past the factory gates, past the edge of town, there, hidden at the feet of ancient trees, 
sparkled a small, green pond.

Tall reeds rustled around its edge, hiding croaking frogs and clouds of buzzing insects.

The pond was home for two small, wild birds who spent their days swimming and diving for food, and their 
nights sleeping safely on a small island.

One day, huge, rumbling, grumbling machines crawled 
towards the pond. With a roar and a gurgle, out poured the 
pond’s precious water.

Now the pond and island were gone forever. The birds would 
have to find another place to live. The birds needed water 
where they could swim and find food, and a safe place to 
sleep. 

All day the two birds flew, leaving the town and its grumbling 
machines far behind. At last, very tired, they came to the sea. 
But the waves were frightening, the water was salty, and they 
couldn’t find any food.

Grumpy seagulls squawked and chased them away. When the 
sun went down, the two birds slept in a silent marketplace.

The market and the beach could not be a home for wild birds 
so the next day, they flew on and on until they found a busy 
river.

That night, two tired little birds slept on a small, bobbing 
canoe, but almost drifted back out to sea in the morning!

The homeless birds flew and flew. Then, just before the sun set, 
they found another pond. The birds hid in some thick reeds. 
In the morning, they awoke to find a place where tall trees 
rustled, frogs croaked, and clouds of insects buzzed over the 
clear water. A new home at last! 
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1 Name two other creatures that lived in the pond.

1.

2. 

__/1

2 Why do you think the birds’ home was destroyed?

__/1

3 “One day, huge, rumbling, grumbling machines crawled towards the pond.” 

What does this sentence tell you about the machines?

a. They moved quickly.

b. They were noisy.

c. They were small.

d. They were silent.

__/1

4 Why did the birds leave their home?

__/1

5 Give one reason why the ducks did not like the sea.

__/1

6 Why do you think the market was not a good place to stay?

__/1

7 Arrange the following words in alphabetical order.

place sparkled poured swim sleep __/1

8 How do you think the birds felt in their new home?

__/1
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9 “Grumpy seagulls squawked and chased them away.” 

Identify an adjective in this sentence. 
__/1

10 Why do you think tall reeds are a safe place for ducks and other animals to live?

__/1

Total _/10

Part B Writing 
1. Spelling, vocabulary, grammar, and punctuation

a Write a correct sentence which uses this word: know

___/1

b Write a correct sentence which uses this word: wasn’t

___/1

c Tick whether each sentence is in past, present, or future tense

Past Present Future 

I write something every day.

I wrote a letter to my teacher.

I will write a letter to my teacher.

___/1

d Punctuate this sentence correctly:

did annas brother get a red yellow and gold T-shirt ___/1

e Punctuate this sentence correctly:

come here my mother shouted ___/1

Total ___/5
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2. Write a story

The story ‘A New Home’ is an example of a narrative story. It has characters (the birds) and uses descriptive 
language such as adjectives and adverbs to entertain the reader.

Write a story about an animal searching for a new home.

Your story should have:

 · beginning (setting and characters);
 · middle (problem or exciting event);
 · end (resolution);
 · interesting verbs, adverbs, and adjectives to describe the plot, setting and characters;
 · speech marks for dialogue; and
 · at least 300 words.

Assessment criteria No 
evidence
0 marks

Some 
evidence
1 mark

Good 
evidence
2 marks

Text type

Writing makes sense and is organised in story form with a beginning, 
middle and end.

 · Interesting characters, setting and plot.

Structure

 · Length of writing is at least 300 words.
 · Correct use of paragraphs to organise story.

Grammar and punctuation

 · Use of capital letters, full stops, exclamation and question marks, 
commas, and apostrophes.

 · Correct use of tenses, pronouns, conjunctions, and speech.

Handwriting

 · Uniform shape, size, slope, joins and spacing.
 · Uses capital letters or italic writing for effects.

Spelling and vocabulary 

 · Words are mostly spelt correctly including plurals and contractions 
(e.g. doesn’t).

 · Nouns, verbs, adjectives, and adverbs chosen add further details 
and to interest the reader.

/10
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MATHEMATICS

Name

1

3 + =
__/1

2
1 

 
× 5 =

__/1

3 10.2 ÷ 2.5 =

__/1

4 A 7.2cm wire weighs 3.6g. How many grams is 3.6m of wire?

__/1

5 7 people share  kg rice equally. How much rice does each person get?

__/1

6. The table below shows the number of empty cans Anita collected in 5 days. What is the 
mean number of cans she collected per day?

Days Day 1 Day 2 Day 3 Day 4 Day 5

No. of cans 6 7 5 8 8

__/1

7 What is the biggest prime number between 1 and 50?

__/1
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8

__/1

9 Express 0.8 as a fraction in its lowest terms.

__/1

10 Convert 0.54 into a percentage.

__/1

11 Convert 68.7% into a decimal.

__/1

12 There are 300 eggs.4% of the eggs are broken. How many eggs are broken?

__/1

13 At Four Mile bus stop, PMV bus A departs every 12 minutes and bus B departs every 8 
minutes. Bus A and B both departed at 9 am. What is the next time that bus A and B will 
depart at the same time? __/1

14 A shop sells coloured paints. The black paint costs 600 kina for 12 tins and the white 
paint costs 440 kina for 8 tins. Which colour paint is more expensive?

__/1

15 We draw a regular octagon by dividing the angle 
around the centre of the circle into 8 equal parts. 
Find the size of angles a, b, and c.

a.

b.

c.

__/1
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16 Find the circumference of a circle with a diameter of 8cm.

__/1

17 Find the volume of this cube.            

__/1

18 Find the area of this rhombus.

__/1

19 Name the 3D shape which can be made with this net. 
 
 

__/1



Senior Primary Booster Class Pack | 23

20 We can extend the base of a right-angled triangle as shown below.

 
 
 
 
 

a. Complete the table:

Base (cm) 1 2 3 4 5

Area (cm2) O 4.5cm2

b. How much does the area increase when the base length increases by 1cm?

c. Write a mathematical expression to show the relationship between  and O.

d. Find the length of the base if the area of the triangle is 21cm2. 

__/4

21

 
 
 
 
 
 
 

 
There are 160 books on a shelf. This graph shows the percentage of each type of book.

a. How many story books are there?

b. How many more biography books are there than comic books? 

__2

Total __25

Types of Books
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Marking key

Part A Reading (10 marks)

1. Must give two answers. Frogs, insects, bugs

2. Must give one reasonable reason. 
E.g. to build a new building for the factory; make the town bigger; people need a place to live.

3. (b) They were noisy.

4. It was destroyed. They had nowhere to live/eat.

5. Must give one reason from the text. For example, 

• The waves being frightening/ scary

• The water being salty

• There not being enough food for them to eat.

• The seagulls being frightening/ grumpy/ scary

6. Must give one reasonable reason. E.g. people would catch them; too busy; too noisy.

7. All words should be correct. 

place poured sleep sparkled swim

8. Answer should give an emotion and an explanation. 
E.g. happy because they were on a lake with tall reeds

9. Grumpy

10. Must explain a reason. E.g. Because they can hide from other animals.

Part B Writing (15 marks)

1. Spelling, vocabulary, grammar, and punctuation (5 marks)

a. Correct use of know in a sentence. All punctuation should be correct. 
For example, “What do you know?” asked the police officer.

b. Correct use of wasn’t in a sentence. All punctuation should be correct. 
For example, Anna looked for the bilum, but it wasn’t there.

c. 
Past Present Future 

I write something every day. X

I wrote a letter to my teacher. X

I will write a letter to my teacher. X

d. Did Anna’s brother get a red, yellow, and gold T-shirt?

e. “Come here!” my mother shouted.
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2. Write a story (10 marks)

Assessment criteria No 
evidence
0 marks

Some 
evidence
1 mark

Good 
evidence
2 marks

Text type

 · Writing makes sense and is organised in story form 
with a beginning, middle and end.

 · Interesting characters, setting and plot.

Structure

 · Length of writing is at least 300 words.
 · Correct use of paragraphs to organise story.

Grammar and punctuation

 · Use of capital letters, full stops, exclamation and question 
marks, commas, and apostrophes.

 · Correct use of tenses, pronouns, conjunctions, and speech.

Handwriting

 · Uniform shape, size, slope, joins and spacing.
 · Uses capital letters or italic writing for effects.

Spelling and vocabulary 

 · Words are mostly spelt correctly including plurals and 
contractions (e.g. doesn’t).

 · Nouns, verbs, adjectives, and adverbs chosen add further details 
and to interest the reader.

/10

Mathematics marking (25 marks)

25 marks in total. Students must include units of measurement to receive a mark. 

1. 

2. 

3. 4.08

4. 180g

5. kg or 114.3g

6. 6.8

7. 47

8.  
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1. 9.  

2. 54%

3. 0.687

4. 12 eggs

5. 9:24am

6. White is more expensive. (Black 50K per tin, White 55K white per tin)

7. a. 135°  b. 67.5°  c. 135°

8. 25.12cm

9. 125m3

10. 108cm2

11. Cylinder

12. 

a.  

Base (cm) 1 2 3 4 5

Area (cm2) O 1.5cm2 3cm2 4.5cm2 6cm2 7.5cm2

b. 1.5cm2

c. 1.5 x  = O or 1.5  = O

d. 14cm 

13. 

a. 64

b. 32-24=8 more
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GRADE 6 DIAGNOSTIC ASSESSMENT
Part A Reading

Name

1. Reading comprehension

Read the story aloud and answer the questions.

The Last Prayer

Peter was a fisherman who had a clever dog 
named Snoopy. He taught Snoopy to fetch 
things. He would throw a stick into the sea and 
Snoopy would swim after it, snatch it in her 
mouth, and swim back to Peter. Peter was very 
proud of Snoopy. “There is no dog in the whole 
village as smart as her,” he would boast. 

One day, a friend who worked at the mine 
was visiting Peter. He showed him some of the 
explosive powder they used in the mine. 

“I put it in an empty bottle, and it blows up like 
dynamite,” he told Peter. “When I throw it in 
the sea, I get lots of fish.” 

Peter knew it was wrong to dynamite the reef. 
He knew that it was dangerous. He also knew 
that it killed all the fish in the area. But Peter 
was lazy. 

“Give me some of that, and I’ll try it out next time I go fishing,” he told his friend confidently.

Peter was very proud of his new weapon, but the village people were terrified. “You’ll blow yourself 
to pieces!” they told him. “And if you kill all the fish, there won’t be any left for us to catch.”

But Peter wouldn’t listen. “I’m not scared like you,” he exclaimed.

The very next day, as soon as the tide was low enough, he went out onto the shallow reef. Some men 
followed at a distance, curious to see how the dynamite would work. Peter lit the fuse and drew his arm 
back ready to throw. Behind him, Snoopy whined and wagged her tail. The fuse hissed and sparked. 
Looking round proudly at the villagers, Peter threw the bottle and Woof! Woof! Splash! Instantly, in went 
Snoopy after it.

Everyone held their breath. “Snoopy is going to be blown to pieces!” the men cried.

“Snoopy! No! Come back!” yelled Peter. But Snoopy was too excited. She snatched the hissing bottle 
in her teeth and turned and swam rapidly back to Peter.
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Peter raced over the dry reef, back to the shore. The bottle glinted in Snoopy’s mouth as she bounded 
proudly after him. Peter knew he was in real danger. They had played this game so many times. He knew 
the dynamite was coming for him but Snoopy would not rest until she had laid the bottle at his feet. 

“Go back, Snoopy!” he cried as he ran quickly for the village.

Peter was gasping for breath. He could run no further. He collapsed on the ground. This was it. He said 
his final prayer. When he had finished, he opened his eyes. Snoopy was sitting patiently, waiting for him to 
take the bottle and pat her like he usually did. Then Peter saw. The fuse wasn’t sparking. It had gone out.

Peter turned to Snoopy. “How could you make such a big fool out of me?” Then he started to laugh. The 
village people laughed, too.

1 How did Peter earn money?

__/1

2 According to the text, give two reasons why the villagers didn’t want Peter to use the 
dynamite.

a.

b.

__/1

3 Why did Peter want to use the dynamite for fishing?

__/1

4 Why did Snoopy chase the dynamite?

__/1

5 “…curious to see how the dynamite would work.” What does the word curious mean in 
this sentence?

excited interested angry scared
__/1

6 Do you think Peter’s friend was trustworthy? Give reasons for your opinion.

__/1
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7 Arrange the following words in alphabetical order.

fisherman explosive friend dangerous fetch __/1

8 Does Snoopy enjoy playing fetch? Find evidence in the story to support your answer.

__/1

9 “How could you make such a big fool out of me?” What does this sentence tell you about 
how Peter was feeling after the incident?

__/1

10 Find an adjective, conjunction, and adverb in the story:

adjective

conjunction

adverb

__/1

Total _/10

Part B Writing 
1. Spelling, vocabulary, grammar, and punctuation

a Write a homophone for the word there

___/1

b Write an antonym for the word quiet

___/1

c Write a synonym for the word ran

___/1
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d Punctuate this sentence correctly:

stop snoopy yelled peter as she ran towards him ___/1

e Write a word for these prefixes and suffixes:

un-

-tion

mis-

___/1

Total ___/5

2. Write a story

The story ‘The Last Prayer’ is an example of a narrative story. It has characters (Peter and Snoopy) 
and uses descriptive language such as adjectives and adverbs to excite the reader.

Write a narrative about an unexpected or dangerous event.

Your story should have:

 · beginning (setting and characters);
 · middle (problem or exciting event);
 · end (resolution);
 · exciting verbs, adverbs, and adjectives to describe the plot, setting and how the characters act and feel;
 · speech marks for dialogue;
 · time connectives and conjunctions to organise events (e.g. because, suddenly, but); and
 · at least 400 words. 

Assessment criteria No 
evidence
0 marks

Some 
evidence
1 mark

Good 
evidence
2 marks

Text type

 · Interesting narrative with an orientation, complication, and 
resolution.

 · Well described characters and setting.

Structure

 · Length of writing is at least 400 words.
 · Well sequenced narrative using paragraphs and conjunctions to 

organise events.
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Grammar and punctuation

 · Use of capital letters, full stops, exclamation and question 
marks, commas, and apostrophes for contractions.

 · Correct use of tenses, pronouns, conjunctions, and speech 
marks.

Handwriting

 · Uniform shape, size, slope, joins and spacing.
 · Uses capital letters or italic writing for effects.

Spelling and vocabulary 

 · Words are mostly spelt correctly including plurals and 
contractions (e.g. doesn’t).

 · Uses common prefixes and suffixes correctly.

/10

Mathematics

Name

1 Convert 0.65 to a fraction and percentage.

a.

b.

__/1

2 Simplify this ratio: 

42:78 __/1

3 Calculate:

6.45 ÷ 1.5= __/1

4 What is the total number of students who enrolled in Art and Drama but not Music? 

__/1
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5   hour = ____ minutes?

__/1

6. An airplane travels 2600km in 4 hours. How many hours does it take to travel 3900km? 

__/1

7 The speed of a car is 20m per second. Find its speed per minute and per hour.

__/1

8 There are 981 students in a school. Find the number of boys and girls if the ratio of boys 
to girls is 5:4. 

__/1

9 A    reduced figure of a school yard is drawn as a rectangle whose sides are 

6.8cm X 3.4cm

a. Find the actual length and width of the school yard in metres. 

b. Find the area of the school yard in m2. 

__/2

10 Complete the following figure where line AB is a line of symmetry:

 
 
 
 

__/1

11 There is a triangle shaped flower bed as set out in the diagram. 
What is the area of the flowerbed?

 
 

__/1



Senior Primary Booster Class Pack | 33

12 This table shows the data of the highest monthly temperatures in NCD in 2009. What 
was the mean highest monthly temperature?

__/1

13 Find the value of :

x ÷ 12 - 31 = 42 __/1

14 810kg = _______t (tonne)?

__/1

15 Calculate:

  __/1

16 When we buy something from the store, we must pay GST (Goods & Services Tax) that is 
5% of the sales price. When we buy a bicycle for 500 kina, how much do we have to pay 
in total? __/1

17 The length of a road is 150m and the width is 30m. The road will be covered in square 
tiles with a side of 30cm. Find the total number of tiles covering the sidewalk.

__/1

18 There is a basketball tournament with seven teams participating. Each team plays one 
time with each other. In this tournament, how many games are played in total? 

__/1

19 Find the area of the shaded part. The radius is 5cm.

Tip: You will need find the area of both shapes first.

__/1

    /1
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20 Find the volume of this solid:

 
 
 

__/1

21 Find the missing angle:

Remember a straight angle = 180 degrees

__1

22 A ribbon costs 80 toea per 1m.

a. Represent the cost (y) and the length (x) in a mathematical sentence.

b. Complete the table showing the relationship. 

Length x (cm) 0 1 2 3 4 5
Cost y (toea) 0 80

c. Show the relationship of values x and y on the graph. 
 
 
 
 
 
 
 
 

__/3

Total __25
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Marking key

Part A Reading (10 marks)

1. Peter was a fisherman.

2. Must give two reasons to be awarded a mark. Accept answers that refer to:

• They were worried he would blow himself up.

• He would kill all the fish.

• There would be no fish left for them.

3. Accept any answer referring to Peter being lazy.

4. Accept answer referring to Snoopy liking to play fetch.

5. interested

6. Answer should give and opinion and a reason. E.g. No, because he stole dynamite from his work.

7. Words in the correct alphabetical order:

dangerous explosive fetch fisherman friend

8. Yes. Answer should give reason from the text. Accept:

 Snoopy and Peter played it a lot.

 Snoopy was whining and wagging her tail because she wanted to play.

 Snoopy was excited to fetch.

9. Accept a reasonable answer. E.g. embarrassed or ashamed. Do not accept tired.

10. Accept any correctly spelt adjective and conjunction from the text. One mark for both correct. 

adjective e.g. clever

conjunction e.g. but

adverb e.g. rapidly

Part B Writing (15 marks)

1. Spelling, vocabulary, grammar, and punctuation (5 marks)

a. Either they’re or their

b. Any antonym for quiet: e.g. loud, noisy, rowdy, raucous etc.

c. Any synonym for ran e.g. sprinted, race, jogged, rushed, dashed

d. “Stop!” yelled Peter as she ran towards him.

e. Any correctly spelt words which use the prefixes and suffixes. All must be correct to get a mark. 
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un- e.g. under, unkind, unnecessary

-tion e.g. nation, potion, starvation

mis- e.g. mistake, misinform, miscommunication

2. Write a story (10 marks)

Assessment criteria No 
evidence
0 marks

Some 
evidence
1 mark

Good 
evidence
2 marks

Text type

 · Interesting narrative with an orientation, complication, and 
resolution.

 · Well described characters and setting.

Structure

 · Length of writing is at least 400 words.
 · Well sequenced narrative using paragraphs and conjunctions 

to organise events.

Grammar and punctuation

 · Use of capital letters, full stops, exclamation and question 
marks, commas, and apostrophes for contractions.

 · Correct use of tenses, pronouns, conjunctions, and speech 
marks.

Handwriting

 · Uniform shape, size, slope, joins and spacing.
 · Uses capital letters or italic writing for effects.

Spelling and vocabulary 

 · Words are mostly spelt correctly including plurals and 
contractions (e.g. doesn’t).

 · Uses common prefixes and suffixes correctly.

/10
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Mathematics marking (25 marks)

25 marks in total. Students must include units of measurement to receive a mark.

1. a.   or 65/100 b. 65%

2. 6:13

3. 4.3

4. 14 students

5. 25 minutes

6. 6 hours

7. 1200m per minute/ 72km per hour

8. 545 boys/436 girls

9. a. 61.2m X 30.6m b. 1872.72m2

10. 

 

11.  2000cm2 or  m2 or 0.2m2

12. 30.3°C

13. x=132

14. 0.81t

15. 

16. K525

17. 50,000 tiles

18. 21 games

19. 14.25cm2

20. 336cm3

21. 115°

22. a. y = x × 80 (toea)  or y = 80 x  

b.           c.

Length x (cm) 0 1 2 3 4 5
Cost y (toea) 0 80 160 240 320 400
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GRADE 7 DIAGNOSTIC ASSESSMENT
Part A Reading

Name

1. Reading comprehension

Read the story and answer the questions.

The Hagala

It was fishing season. The men 
in my village were preparing 
their nets for the hagala. They 
prepared their equipment by 
tying the nets to the ends of 
bent bamboo poles that were 
about four metres long.

I was sitting with Papa 
watching the sun set when he 
turned to me and said, “You 
and I are joining for the hagala 
tonight.”

“Papa, I can’t come. You know 
that catching fish in the net is 
men’s work.”

“The men have sons to accompany them. That’s why they all go. We have no boys in the family, so you 
have to come.”

The thought of joining the men scared me. I came up with an excuse. “But Papa, I have to go to school 
tomorrow. I can’t afford to stay up late.”

“It’s OK, Aida. We will come back before midnight.”

I was sorry for Papa because he did not have a son and I did not want to give any more excuses. I just had 
to go. “OK, Papa,” I said. “Make sure we come back early.”

At dusk, Papa put his net into the canoe, and we started paddling through the still water, following the 
men who were already ahead of us. On each canoe, I could see two men in the dark. Papa and I tried our 
best to keep up with them.

After some time, the men stopped. A man from each canoe quickly got into the water.

“Hurry up,” they called. “Let’s put down the nets before the fish get away.”

The men stood in a line, each holding their nets on their right, leaving no gaps between them. Papa stood 
at the end.
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“Stay next to me,” he said.

I anchored the canoe next to Papa’s net.

“When the men start beating the water, you do the same,” he said.

The men paddled their canoes about twenty metres in front of those holding the nets. They turned the 
canoes around and started beating the water with their poles.

“Let’s move fast! Beat the water harder!” the men encouraged each other.

Papa called out to me too, “Beat the water harder!” I held onto my paddle and beat the water as hard as I 
could.

The men pushed the canoes forward with their poles, chasing the fish towards the nets. The men with the 
nets caught them and killed them with their pupula, but Papa did not catch any.

“I’m sorry Aida, we will have to go somewhere else. We may be lucky enough to catch just one fish there. 
That will be better than nothing.”

We paddled along the shore. From time to 
time, we tried chasing the fish but still Papa 
didn’t catch any. 

“Let’s go home,” Papa sighed at last.

We turned the canoe around and paddled 
towards home. Papa was worried that we 
were coming back with no fish for the family. 
The moon shone on the water like tears.

“Why haven’t the fish gone into our net, 
Papa? Is it because I came with you? We must 
have broken the taboo for hagala fishing. 

After all, this is men’s business….” I asked quietly.

“I don’t know, my love. I didn’t make a mistake to have taken you along. Let’s just try again one last time,” 
he replied with a flash of teeth. 

Papa put down his net once more. I paddled the canoe some distance away from him and started beating 
the water towards him.

“Beat harder, Aida!”

I beat the water hard with all my strength as I paddled towards the net.

“Stop!”

I waited. Then Papa shouted loudly again. “Paddle some more and beat the water.”

I did just what Papa said until I reached the net. Thump! went Papa’s pupula, and thump again. 
He laughed. “You did very well, Aida. See? We have caught two big fish.

Papa stopped worrying. I stopped asking questions. We took the fish home and then we all enjoyed 
a feast of fish.
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1 Why was Aida making excuses not to go fishing?

__/1

2 Explain in your own words the techniques they use to catch fish during the hagala.

__/1

3 Did catching fish have anything to do with being a boy or a girl? Why do you think Aida 
and her father didn’t catch any fish on their first attempts?

__/1

4 Do you think Aida will go fishing with her father again? Why?

__/1

5 Find a sentence in the story which tells you that the weather was calm that night.

__/1

6 In the sentence “When the men start beating the water” what does the word ‘beating’ 
tell you about how they must hit the water?

__/1

7 Do you think it takes a lot of skill to catch fish this way? Give reasons for your answer.

__/1

8 In the sentence “A man from each canoe quickly got into the water”, what would an 
antonym be for ‘quickly’?

__/1
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9 Arrange these words in alphabetical order.

pupula paddle pushed prepared papa __/1

10 What kind of description is this? Tick one.

The moon shone on the water like tears.

An idiom
A homophone
A simile 

__/1

Total _/10

Part B Writing 
1. Spelling, vocabulary, grammar, and punctuation

a Write the homophone for the word bear

___/1

b Write an antonym for the word brave

___/1

c Write a synonym for the word silently

d Punctuate this sentence correctly:

bella who was the smallest child paused and asked where is saras paddle ___/1

e Write a word for these prefixes and suffixes:

-ful

pre-

-ness

___/1

Total ___/5
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2. Write a story

The story ‘The Hagala’ is an example of a narrative story. The author uses descriptive language such as 
speech, adjectives, and adverbs to engage and interest the reader. The Hagala has a strong plot, relevant 
setting, and interesting characters.

Write a narrative about a hunting or fishing trip.

Your story should have:

 · beginning (setting and characters);
 · middle (a problem, complication, or exciting event);
 · end (resolution);
 · descriptive language to show what the characters are doing, thinking, or feeling;
 · interesting nouns, adverbs, and adjectives to describe people, places, and things;
 · figurative language that conveys specific meaning and tone such as similes, idioms, and synonyms.
 · direct and indirect speech for dialogue;
 · time connectives and conjunctions to organise events (e.g. because, suddenly, but); and
 · at least 500 words.

Assessment criteria No 
evidence
0 marks

Some 
evidence
1 mark

Good 
evidence
2 marks

Text type

 · Interesting narrative with an orientation, complication, and resolution.
 · Well described characters, plot and setting.

Structure

 · Length of writing is at least 500 words.
 · Well sequenced narrative using paragraphs and conjunctions to 

organise events.
 · Range of sentence types (simple, compound, and complex)

Grammar and punctuation

 · Use of capital letters, full stops, exclamation and question marks, 
commas, hyphens, colons, semi-colons, and apostrophes for 
contractions.

 · Correct use of tenses, pronouns, plurals, conjunctions, direct and 
indirect speech.

Handwriting

 · Uniform shape, size, slope, joins and spacing.
 · Uses capital letters or italic writing for effects.

Spelling and vocabulary 

 · Figurative language that conveys specific meaning and tone, including 
similes.

 · Wide range of well-chosen descriptive language (adjectives, adverbs, 
verbs, and connectives).

/10
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Mathematics

Name

1 Calculate:

__/1

2 What is x?

__/1

3 Calculate: 

57.6 ×3.5
__/1

4 Calculate:

-2+5-8=
__/1

5 Calculate:

30÷(-5)×(-2)=
__/1

6. Calculate:

6-3×(7-4)=
__/1

7 Calculate:

〖-32

__/1

8 Lina and Tina caught several fish and shared them in the ratio 3:4 respectively. How many 
fish would Lina get if Tina got 20?

__/1
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9 Singapore is 2 hours behind PNG time. Jeff is flying to Singapore. His flight leaves Port 
Moresby at 1900 hours and takes 5hrs in total. What time does Jeff arrive in Singapore? 
Give your answer in 24hr time. __/1

10 Find the value of 

__/1

11 Find the volume of a regular quadrangular pyramid with the height of 15cm and where the 
bottom face is a square with 8cm sides using the formula V=  Sh.

__/1

12 Look at the sphere below and find:

a. Surface area in cm2

b. Volume in cm3

__/2

13 Look at the number line below. What numbers do A, B and C represent? One mark in total.

__/1

14 You have a triangular prism like the one in the figure below. 
Complete the projection on the right by adding the front 
view for this triangular prism.

 

__/1

2x°
3x°
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15 You walk from your home to the bus stop that 
is 12km away at a speed of 4km per hour. 

a. Write an expression indicating the relationship 
between your walking time (x) hours and your 
distance (y)km that you cover during that time. 

b. Draw a graph representing this.

__/2

16 The diameter of Earth is 12750km. Express this as a 3-digit significant figure.

__/1

17 Simplify:

25^(2 )×m^2
__/1

18 Calculate:

(-12x+8)÷(-2)
__/1

19 Solve:

__/1

20 This is a frequency distribution table showing the heights 
of 30 members of a junior high school soccer team.

a.  What is the total number of students 
who are shorter than 155cm?

b. What is the mean height? 

c. What group contains the median? 

d. What is the relative frequency of class 160.0 – 165.0?

__/4

Total __25
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Marking key

Part A Reading (10 marks)

1. The thought of joining the men fishing scared her because it was usually only the men and their sons 
who went on the hagala.

2. Answer should summarise and explain the fishing technique. For example. Some people stand with 
their nets spread across the reef. Others then make big splashes whilst moving towards the nets. 
This scares the fish into the nets.

3. Answer should explain that catching fish did not have anything to do with being a boy or a girl. They 
should then offer a reasonable explanation as to why they didn’t catch any fish. For example, they 
did not splash hard enough to scare the fish, or there were too many people fishing the same reef.

4. Answer should give an answer and an explanation. E.g. Yes, because she enjoyed catching fish and 
realised that girls can fish too.

5. “…paddling through the still water…” “still water” indicates that the weather was calm.

6. Answer should show an understanding that the word ‘beating’ is a hard or rhythmical action. 
E.g. they had to make big splashes, or they had to hit the water hard.

7. Answer should offer an opinion and a reason. For example: Yes, because you must know what you 
are doing, where to fish and how to catch them to be successful.

8. Any antonym for quickly. E.g. slowly

9. Paddle, papa, prepared, pupula, pushed

10. Simile

Part B Writing (15 marks)

1. Spelling, vocabulary, grammar, and punctuation (5 marks)

a. Bare

b. Any antonym for brave: e.g. scared, nervous, fearful

c. Any synonym for silently: e.g. quietly, soundlessly, noiselessly, calmly

d. Bella (who was the smallest child) paused and asked, “Where is Sara’s paddle?”

or

            Bella – who was the smallest child – paused and asked, “Where is Sara’s paddle?”

or

           Bella, who was the smallest child, paused and asked, “Where is Sara’s paddle?” 

e. Any correctly spelt words which use the prefixes and suffixes. All must be correct to get a mark. 
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-ful e.g. beautiful, hopeful, respectful

pre- e.g. prepaid, preschool, preview

-ness e.g. fitness, weakness, illness

2. Write a story (10 marks)

Assessment criteria No 
evidence
0 marks

Some 
evidence
1 mark

Good 
evidence
2 marks

Text type

 · Interesting narrative with an orientation, complication, and 
resolution.

 · Well described characters, plot and setting.

Structure

 · Length of writing is at least 500 words.
 · Well sequenced narrative using paragraphs and conjunctions to 

organise events.
 · Range of sentence types (simple, compound, and complex)

Grammar and punctuation

 · Use of capital letters, full stops, exclamation and question marks, 
commas, hyphens, colons, semi-colons, and apostrophes for 
contractions.

 · Correct use of tenses, pronouns, plurals, conjunctions, direct and 
indirect speech.

Handwriting

 · Uniform shape, size, slope, joins and spacing.
 · Uses capital letters or italic writing for effects.

Spelling and vocabulary 

 · Figurative language that conveys specific meaning and tone, 
including similes.

 · Wide range of well-chosen descriptive language (adjectives, adverbs, 
verbs, and connectives).

/10
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Mathematics marking (25 marks)

25 marks in total. Students must include units of measurement to receive a mark.

1.  

2.  x = 60

3. 201.6

4. -5

5. 12

6. -3

7. 9

8. 15

9. 2200

10. 36°

11. 320cm2

12. a. 50.2cm2     b. 33.5cm3

13. A = -3     B= -0.5     C = 5

14. 

15.  a.  y=4x

 b.  

16. 1.28 × 104

17. 625m2

18. 6x-4

19. x=1

20. a. 9       b. 158       c. 155.0 - 160.0       d. 0.2A = -3  B= -0.5  C = 5
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GRADE 8 DIAGNOSTIC ASSESSMENT
PART A READING

Name

1. Reading comprehension

Read the story and answer the questions.

Forty-six days at sea

“Let’s make that our last for the afternoon,” I told Kosin as he hauled a huge yellowfin onto the banana 
boat. It was getting late, and we had to get home before dark.

We hadn’t travelled far when bolts of 
lightning flashed, and thunder roared. 
Torrential rain drummed down on us. 
Half an hour later, the wind quietened, 
and the sea became calmer, but our 
bad luck seemed to have only just 
begun. From nowhere, a thick black 
fog descended upon us. We couldn’t 
see even a few metres. We roared 
through the fog looking for a clear 
patch, but there were none. For miles 
around it seemed as if the sea was 
under siege.

“Switch the motor off,” I told Kosin. “We’d better save what fuel we’ve got.” 

In the quiet that followed he looked in the tank. I looked too. There were only a few drops left. We waited in 
grim silence for the fog to lift, as the tide carried us further and further out to sea.

Just before dark, a gap opened, and the fog started to lift. In the dim twilight, we saw the outline of Kesa 
Point.

“Quick!” I said. The motor roared and we cut through the waves. But before we had gotten even halfway to 
land, the motor coughed and spluttered into silence.

“Sorry,” I muttered quietly to Kosin. He didn’t say a word. The silence that followed was deafening.

Cold wind howled the whole night. We couldn’t sleep. In the dark, the eerie slaps of waves kept reminding 
us of the dark ocean waiting to swallow us. When morning broke, Buka Island was a dismal speck on the 
horizon. Our only hope lay in the five banana boats at Lemankoa.
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By now the alarm would have been raised and a search party would be out. But as the day wore on and no 
boats came, our hearts began to sink; I knew we had drifted too far to the west to be rescued. 

As evening approached, hunger began to gnaw at our stomachs. We couldn’t ignore it any longer. I 
caught a red emperor and cut it into thin slices. I offered some to Kosin. He shook his head and turned 
away.

“This is the only way we’ll stay alive,” I told him. “One day a ship will come our way. We have to keep alive 
so that we can be rescued.” Kosin got the message. He gave a grimace as he swallowed the first piece. I 
tied two knots in a rope to mark the passing of the first two days.

 It rained that night. Using our coats, we were able to save about ten litres of water in containers - enough 
to last for a week. Days came and went. We sat like trapped mud crabs, baking in the sun. During the day 
the sun was our worst enemy. The only way to stay cool was to dip ourselves in the sea. We did this several 
times a day. 

One day I had just dipped my head to cool it when Kosin yelled and stood pointing. We saw land to the 
west, and guessed it was New Britain. But during the night, the tide changed, the islands disappeared, and 
we realised that the current was carrying us south. Knowing the vast empty ocean lying in that direction, 
we realised it was only a matter of time before we were gone. By now we were weak from dehydration and 
lack of food. It alarmed me to see how much weight we had lost. We had always feared drowning at sea 
but had never realised that thirst could be just as fatal.

As the days dragged on, we suffered so much that we wished we were dead and that it was over and done 
with. We became careless with our bodies and spent hours just lying in the bottom of the boat. This was 
when we began to experience strange things. At night we would both hear voices, then wake up to find 
nobody there. Other times we would hear engines, and wake to find no ship in sight.

Death hovered over us. We could almost smell it. Sometimes Kosin would pass out. I would tap him softly 
and tell him, “Think of your daughter. If you leave her too soon, who will look after her?” And each time 
Kosin would stir, and life would come back to his eyes.

One night I had a strange sensation. I felt the strong presence of each of my children. It was as if they were 
there, but I couldn’t see them. I was immersed in this warm feeling when I went to sleep.

Early the next morning, I was woken by the shrill cry of a bird. That could only mean one thing: land! I 
peered everywhere and there it was.

Further to the south as the mist cleared, I saw land jutting out of the sea like the back of a sea monster. My 
heart leapt. “Land! Land at last!” I cried. Kosin opened his eyes, gave a weak smile and went back to sleep. 
I remembered that strange feeling from the night before. I knew this time that the tide would not betray us. 
I counted the knots in our rope. We had been at sea for forty-four days.

Two days later the boat lurched as we hit shore. Whooping and splashing, I waded out onto the sand. 
Then I remembered Kosin. I staggered back and helped him to shore. Later I found we had landed on a 
remote island in the Solomons. Two weeks later a friend in Cairns heard about our plight. She paid for our 
air tickets to Buka through Port Moresby. She even paid for a new banana boat.

Today, we still go back to sea, but we always make sure there is a spare twenty-litre container of fuel on 
stand-by in our boat.



Senior Primary Booster Class Pack | 51

1 How do you know that the men were experienced fisherman? Find one example in the 
text which tell you this.

__/1

2 Who was responsible for being lost at sea? Explain your answer.

__/1

3 How were the men feeling when they were stuck out to see? Find one example in the text 
which tell you this.

__/1

4 Look at the sentence “We hadn’t travelled far when bolts of lightning flashed, and thunder 

roared. Torrential rain drummed down on us.” What does this tell you about the weather 
and how does the author achieve this?

__/1
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5 Name two things the men did to survive at sea.

a.

b. 

__/1

6 What is meant by the sentence ‘Death hovered over us.’?

__/1

7 ‘He gave a grimace as he swallowed the first piece.’ What does the word grimace tell you 
about how Kosin was feeling?

__/1

8 Why did the ‘shrill cry of a bird’ get the men excited?

__/1
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9 Describe at least two of the main problems the men faced when stuck at sea.

__/1

10 Why was the sun described as ‘their worst enemy’?

__/1

Total _/10

Part B Writing 
1. Spelling, vocabulary, grammar, and punctuation

a Draw an arrow to connect the figurative language to the correct type:

Her smile was like bright sunshine. Personification

Love is a battlefield. Simile

The boat cost an arm and a leg. Metaphor

I heard the last piece of cake calling my name. Idiom

___/1
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b Write the collective nouns for these nouns: 

Cattle

Fish

Wolves

___/1

c Punctuate this sentence correctly:

 
there were two choices at this time run away or fight

d Punctuate this sentence correctly:

 
a person may die nations may rise and fall but an idea lives on

___/1

e Punctuate this sentence correctly:

 
where are you she asked me anxiously theres a leak in Papas boat

___/1

Total ___/5
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2. Write a story

The story ‘Forty-six Days at Sea’ is an example of a narrative story. The author uses powerful language 
such as figurative language, speech, adjectives, and adverbs to engage and interest the reader. The story 
has a strong plot, relevant setting, and interesting characters.

Write a narrative about a hunting or fishing trip.

Your story should have:
 · beginning (setting and characters);
 · middle (a problem, complication, or exciting event);
 · end (resolution);
 · descriptive language to show what the characters are doing, thinking, or feeling;
 · interesting nouns, adverbs, and adjectives to describe people, places, and things;
 · figurative language that conveys specific meaning and tone such as similes, idioms, and synonyms;
 · a range of narrative devices including internal monologues, suspense, and descriptions;
 · direct and indirect speech for dialogue;
 · time connectives and conjunctions to organise events (e.g. because, suddenly, but); and
 · at least 600 words.

Assessment criteria No 
evidence
0 marks

Some 
evidence
1 mark

Good 
evidence
2 marks

Text type
 · Well-developed narrative with an orientation, complication, 

and resolution.
 · Writing is interesting and includes a range of narrative devices 

including dialogues, internal monologues, suspense, and 
descriptions.

Structure
 · Length of writing is at least 600 words.
 · Well sequenced narrative using paragraphs and conjunctions 

to organise events.
 · Range of sentence types (simple, compound, and complex) 

used correctly.

Grammar and punctuation
 · Correct use of all main sentence punctuation marks including 

apostrophes, contractions, colons, semi-colons, commas, 
hyphens, and dashes, parentheses, and quotation marks

 · Correct use of tenses, pronouns, plurals, conjunctions, direct 
and indirect speech.

Handwriting
 · Uniform shape, size, slope, joins and spacing.
 · Uses capital letters or italic writing for effects.

Spelling and vocabulary 
 · Figurative language that conveys specific meaning and tone, 

including similes, metaphors, personification, and idioms.
 · Wide range of well-chosen descriptive language (adjectives, 

adverbs, verbs, and connectives).

/10
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Mathematics

1 Simplify: 

y2-3y+1-3y2+2y __/1

2 Solve: 

5(x+3y)-3(2x-5y+1) __/1

3 Simplify: 

-xy × 6x ÷ (-3y) __/1

4 Solve:

__/1

5 Calculate:

(-6)+4 = __/1

6. Calculate:

7+(-11)-(-5)= __/1

7 Calculate:

(-3)×(-2)×(-5) = __/1
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8 Calculate:

(-8)÷(-2)= __/1

9 Solve these simultaneous equations:

3x+y=11 

2x+y=8

_ /2

10 Mr and Mrs Sigayaru take their two children to the football. The total cost is K33. Mr 
Woda takes his three children to the football and the total cost is K27.50. Let a be the 
cost of an adult ticket and c be the cost of a child’s ticket. 

Calculate the price of…

a. a child’s ticket

b) an adult’s ticket.

__/2

11 State the slope and intercept of the line, 

__/1

12  y is a linear function of x . The graph of the function is a line that passes through point 
(1,2) and point (5,-6). Find the expression for this linear function.

__/1

13 Graph the following line: 

                                                                                                                                                                                                     

 
 

__/1
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14 Find the unknown angles. 

a. f =

b. g =

__/2

15 Use your knowledge of angles to prove that angles A + B + C = 180°

__/2

16 There is a box containing 9 balls; 4 red balls, 2 yellow balls and 3 blue balls.

a. What is the probability of drawing a blue ball?

b. What is the probability of not drawing a red ball? 
__/1

17 You have three cards like the ones on the right. You shuffle them well and draw one card 
at a time, arranging them from left to right to make a three-digit integer. 

Find the probability that the integer will be an odd number.

__/1

18 At Jane’s boarding school, 1hour and 30 minutes is allocated for night study every 
weeknight. One night, Jane decided to spend 20% of that time studying for her math’s 
test. How many minutes did she spend studying for her math’s test?

__/1

Red

Yellow

Blue
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19 7 babies weigh the following amounts:

2.5 kg, 3.1 kg, 3.4 kg, 3.5 kg, 3.5 kg, 4 kg, 4.1 kg

Find the mean weight.
__/1

20 What percentage of students favour the colour red?

__/1

21 Calculate the volume in cubic metres of a square based pyramid with sides 5m and 
height 9m.

__/1

Total __25
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Marking key

Part A Reading (10 marks)

1. Answers should explain, giving reasons from the text. Examples could include.

a. The had fish (to survive)

b. They knew how to drive the boat

c. They knew how to survive at sea

d. They knew the different islands and directions they were travelling.

e. The text says they had always feared drowning at sea.

f. The still go out to sea.

2. The answer should explain that it as the men who were responsible for being lost at sea because 
they had not planned well enough and taken enough petrol. Answer could also explain that they 
didn’t have enough safety equipment such as paddles.

3. Answers should have examples from the text. Examples include

• Worried- sat in silence, couldn’t sleep

• Helpless- they could not do anything but wait for others

• Hungry and dehydrates from the lack of food and water

• Cared and fearful because they knew they were far out to sea

4. The weather was bad/ stormy. The author has used descriptive language such as adjectives (bolts), 
verbs (flashed and roared) to create a sense of violent weather.

5. Answer should give two examples from the text. E.g.

• Caught fish to eat

• Trapped water to drink

• Dipped in the sea to cool off

• Thought about their loved ones

6. That they were very weak, and they were close to dying

7. That he did not like eating the fish and that it was not nice.

8. They knew that birds would be near land so therefore the land was close.

9. Answer should give more than one example from the text E.g.

• Hunger

• Dehydration

• The weather- storms and sunshine

• Having no petrol or way of moving the boat

10. Answer should refer to them not being able to protect themselves from the sun. 
They were baking in it all day, they were dehydrated, etc
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Part B Writing (15 marks)

1. Spelling, vocabulary, grammar, and punctuation (5 marks)

a. 

Her smile was like bright sunshine. Personification

Love is a battlefield. Simile

The boat cost an arm and a leg. Metaphor

I heard the last piece of cake calling my name. Idiom

b.  

Cattle Herd

Fish School or schoal

Wolves Pack

c. There were two choices at this time: run away or fight.

d. A person may die, nations may rise and fall, but an idea lives on.

e. “Where are you?” she asked me anxiously. “There’s a leak in Papa’s boat.
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2. Write a story (10 marks)

Assessment criteria No 
evidence
0 marks

Some 
evidence
1 mark

Good 
evidence
2 marks

Text type

 · Well-developed narrative with an orientation, complication, 
and resolution.

 · Writing is interesting and includes a range of narrative 
devices including dialogues, internal monologues, suspense, 
and descriptions.

Structure

 · Length of writing is at least 600 words.
 · Well sequenced narrative using paragraphs and 

conjunctions to organise events.
 · Range of sentence types (simple, compound, and complex) 

used correctly.

Grammar and punctuation

 · Correct use of all main sentence punctuation marks 
including apostrophes, contractions, colons, semi-colons, 
commas, hyphens, and dashes, parentheses, and quotation 
marks

 · Correct use of tenses, pronouns, plurals, conjunctions, direct 
and indirect speech.

Handwriting

 · Uniform shape, size, slope, joins and spacing.
 · Uses capital letters or italic writing for effects.

Spelling and vocabulary 

 · Figurative language that conveys specific meaning and 
tone, including similes, metaphors, personification, and 
idioms.

 · Wide range of well-chosen descriptive language (adjectives, 
adverbs, verbs, and connectives).

/10
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Mathematics marking (25 marks)

25 marks in total. Students must include units of measurement to receive a mark.

1. -2y2-y+1

2. -x+30y-3

3. 2x2

4.  

5. -2

6. 1

7. -30

8. 4

9.  x=3 , y=2

10. a = K11  c=K5.50

11. slope - ,  intercept 1

12. y=-2x+4

13. 

14. g=50°, f=130°

15. Answer should prove fact e.g. draw parallel line and mark angles. 

•  d=b (alternate angles are equal)

•  e=c (alternate angles are equal)

•  a+d+e = 180° (Angles of a straight line add up to  180°)

•  So a+b+c =  180° 

16. a.   b.  

17. 

18. 18 minutes

19. 3.44kg (2 decimal places)

20. 20%

21. 75m3
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2. PLAN
After the Diagnostic Assessment, decide which SBC standards need booster activities.

English standards which need booster activities

English

Common literacy 
skills

Standards/topics which need 
booster activities

Which grade, term and week in the 
Teacher Guides and textbooks?

Reading

Reading 
comprehension

Writing

Written expression
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Spelling

Vocabulary

Grammar

Punctuation
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Mathematics standards which need booster activities

Mathematics

Common literacy 
skills

Standards/topics which need 
booster activities

Which grade, term and week in the 
Teacher Guides and textbooks?

Number and 
operation

Quantities and 
measurement

Geometrical 
figures

Data and 
mathematical 
relations
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Booster class termly plan

Plan the booster topics here.

Term English Maths

Week Topic and weeks from English TGs or 
Reading Booster

Topic and weeks from Maths TG and 
textbooks

1

2

3

4
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5

6

7

8
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3. CHANGE
After an emergency, the school may temporarily change its timetable, classes, and school day to ensure 
students can catch up. 

The headteacher can make the changes after consultation with the Board of Management. 
The headteacher is responsible for informing the parents and students.

1. Change the timetable
The timetable can be adjusted so students have more time to learn skills they have missed. A school may:

  Increase time allocation for English and/or Mathematics (for example, double lessons per day).

  Increasing time allocation for reading (for example, 30 min daily reading with the teacher).

  Temporarily reducing time allocation for other subjects, assembly.

Schools may not:

  Reduce English and Mathematics time allocation below that set by the syllabus.

  Reduce outside play time below 45 minutes per day.

2. Change the classes
The class structure can be temporarily changed to accommodate booster classes. A school may:

  Differentiate the lesson by ability.

  Allocate the strongest English and Mathematics teachers to teach booster classes. 

  Form special booster classes to receive additional lessons.

Schools may not:

  Have more than 35 students in a class. 

  Allow students to repeat a grade.

3. Change the school day

For Senior Primary students, the length of the school day can be temporarily increased. The school must 
keep daily attendance registers and follow-up any students who are absent. Schools must consider 
student and teacher safety with any changes. 

A school may:

   Allow booster classes to have a longer school day (for example, starting the day 30 mins earlier than 
usual and/or finishing 30 mins later than usual). 

Schools may not:

  Have a shorter school day than set by the syllabus.

  Penalise any student for not attending extra classes outside of school day.

  Timetable night classes. No night classes are allowed for these grades. 
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SENIOR PRIMARY OPTIONS
Discuss the plan with teachers and the Board of Management. Inform parents and students. 
Write the plan and be prepared to show your inspector.

1. Change the timetable  Notes

Extra 1 hour English booster 
classes each day using Teacher 
Guide Yearly Program

Extra 1 hour Mathematics 
booster classes each day using 
Teacher Guide Yearly Program, 
Teacher Manual and textbooks

Extra literacy practice using the 
Supplementary English Weekly 
Plans in this Booster Class Pack

Publish new timetable

Inform parents and students

Other

2. Change the classes
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Booster lessons take part in the 
normal classes

One expert teacher teaching all 
English boosters

One expert teacher teaching all 
Maths boosters

Classroom assistants to 
support small groups

Other

3. Change the school day

Earlier start

Later finish

Additional homework
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Other

4. Other learning 
improvement plans

Buy textbooks

Buy reading books

Promote home learning using 
reading and maths apps

Speak to the head teacher 
if you have concerns that a 
child might need an Individual 
Education Plan (IEP) and agree 
on approach to screening and 
engagement with the IERC

Daily attendance register

Update SLIP

Other
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4. TEACH
The simplest booster class is to double the timetable time for English and Mathematics per day. This allows 
the teacher to catch up to the termly benchmarks. Reduce the time allocation for other subjects. You may 
also add additional time to the timetable.

For example,

For English, use the Weekly Programs in the SBC Teacher Guides to plan and teach your booster classes. 
You can use existing Language textbooks, school journals and reading apps. The Booster Class Pack also 
has seven weeks of supplementary English booster texts, lesson plans and activities.  

Time Monday Tuesday Wednesday Thursday Friday

7:45 - 8:00 Assembly Assembly Assembly Assembly Assembly

8:00 - 8:05 Movement and Preparation - 5 minutes

8:05 - 8:35 RI-1 CCVE-1 CCVE-2 CRE-1 English-8

8:35 - 8:40 Movement and Preparation - 5 minutes

8:40 - 9:10 English-1 English-2 English-4 English-5 English-9

9:10 - 9:15 Movement and Preparation - 5 minutes

9:15 - 9:45 Maths-1 English-3 English-5 English-7 Maths-7

RECESS BREAK

10:25 - 10:30 Movement and Preparation - 5 minutes

10:30 - 11:00 Science-1 Maths-3 Maths-4 Maths-6 Science-5

11:00 - 11:05 Movement and Preparation - 5 minutes

11:05 - 11:35 Soc. Sci-1 Science-2 Maths-1 Science-4 Soc. Sci-5

11:35 - 12:05 Maths-2 Soc. Sci-2 Science-3 Soc. Sci-4

12:05 - 1:05 
Lunch Break

Numeracy 
Booster

Numeracy 
Booster

Numeracy 
Booster

1:05 - 1:10 Movement and Preparation - 5 minutes

1:10 - 1:40 Arts-1 MAL-1 Sco. Sci-3 HPE-1 BLOCK

1:40 - 1:45 Movement and Preparation - 5 minutes
SPORTS

1:45 - 2:35 Arts-2 MAL-2 Arts-3 HPE-2

2:35 - 3:05 Numeracy 
Booster

Numeracy 
Booster

3:05 - 3:35 Numeracy 
Booster

Numeracy 
Booster

Numeracy 
Booster

3:35 - 4:05 Numeracy 
Booster

Numeracy 
Booster

FREE
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For Maths, use the SBC Teacher Guides, National Textbooks and Teacher Manuals to plan and teach the 
booster classes. You can use existing Maths textbooks, EQUITV videos and Khan Academy app. 

At the end of one term of booster classes, assess the students again.
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Reading strategies to be used through each week

Guided Reading

This strategy helps teachers and students focus on activities before, during and after reading. This model 
helps students with their fluency, comprehension and confidence.

Step 1: Before you read

Before you read, encourage students to:

 · look;
 · talk;
 · share; and
 · predict.

Step 2: During reading

During reading, encourage students to: 

 · join in with the reading;
 · read on or read back;
 · use picture clues;
 · use context clues to clarify the meaning of unknown words;
 · use word attack strategies to read words; and
 · use knowledge of phonics to read unknown words.

Step 3: After reading

After reading, encourage students to:

 · talk;
 · think;
 · share;
 · compare;
 · substitute;
 · write;
 · analyse; and
 · extend ideas beyond the text.

Paired and Paired reading

Some different approaches for Individual reading are suggested below: 

 · Partners take turns to read a sentence, paragraph, or page.
 · Choral reading – the two readers read aloud together.
 · Paired reading – a good, fluent reader reads a section of text, and a less fluent reader echoes 

(repeats) what has been read.
 · Reading aloud – the fluent reader reads aloud to model good reading habits 

(the less fluent reader listens).
 · Small Paired reading – in groups of four, students read aloud together, 

take it in turns to read or listen to a fluent reader.
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Example oral questions for before, during and after reading.

Questions before reading

1. What do you think the text is about? How do you know?

2. What type of text is it? How do you know?

3. What type of features will we see in this type of text?

4. Do you enjoy reading this kind of text? Why or why not?

5. What do you think will happen in the text? Why?

Questions during reading

1. Explain what we read on that page or paragraph.

2. Do you recognise any spelling letter patterns?

3. Are there any new words? What do they mean?

4. What do we do if come across a new word which we cannot read?

5. Which types of punctuation do you see in the text?

6. Questions about Who? What? Where? When? Why?

Questions after reading

1. What was the text about?

2. Did you enjoy the text? Why?

3. What was the most interesting part of the text? Why?

4. Who do you think would enjoy this text? Why?

5. How could the writer improve the text? Why?
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SUPPLEMENTAR 
ENGLISH WEEKLY PLANS
These Supplementary weekly plans can be used and adapted to help students practice literacy skills 
during booster classes or revision classes. The weekly plans align with the SBC standards for that grade.

Each weekly plan consists of a graded text and one week of reading, spelling, grammar, vocabulary, 
punctuation and writing activities.
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GRADE 6 
LITERACY BOOSTER
Text 1 Information

What to do if you are attacked by a crocodile?

Deadly predators

Crocodiles are dangerous predators and can grow to 
hundreds of kilos in weight and several metres in length. 
These large cold-blooded reptiles are found in rivers 
and coastal areas across Papua New Guinea. They are 
responsible for several deaths every year.

Crocodiles usually only attack if you frighten them (though 
sometimes a big crocodile will attack a person for food). 

Ancient hunters

Over millions of years, crocodiles have evolved into powerful 
hunters which are at the top of their food chain. They hunt underwater, stalking their prey silently. With 
their powerful tail, crocodiles swim extremely quickly. They are equipped with a strong jaw, fast bite, and 
razor-sharp teeth. For larger prey, a crocodile will drag the animal underwater until it drowns and then 
store the carcass under fallen trees to devour later.

Crocodile attacks

If a crocodile does attack you, it will drag you under the water to 
try to drown you. Often crocodiles will roll over and over with their 
prey. And a crocodile can hold its breath a lot longer than you can. 
Your only hope is to relax and hold your breath as long as you can. 
The crocodile may think you have drowned and bring you up to the 
surface to eat you. 

A crocodile cannot eat under water. When the crocodile slowly opens 
its mouth, you may have a chance to escape. Don’t waste it! 

Protecting the crocodiles

In some places, crocodiles are hunted by humans. We use them for meat, skin and teeth. We also damage their 
habitat through overfishing, pollution and other activities. As a result, some crocodile populations are at risk 
and their numbers are shrinking. It is important that we protect our natural habitat, even for this very fearsome 
predator. Apex predators promote stability in ecosystems by keeping their prey populations balanced correctly.

Keeping safe

Remember, a crocodile can close its mouth very quickly and it has powerful jaws equipped with sharp 
teeth. Stay away from rivers and swamps where there are crocodiles hunting. It is their natural habitat, 
and the crocodiles are strong swimmers.

If you are a visitor in an area, ask the local people. They will know which places safe, and which places are 
dangerous. 

Figure 1 A crocodile rests on the shore

Figure 2 Fast on land, crocodiles are 
quicker in the water
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. Where are crocodiles found in Papua New Guinea?

2. Why are crocodiles’ good hunters?

3. Why might a crocodile attack a person? 

4. Why is “playing dead” a way of escaping from the crocodile?

5. Do you think “playing dead” would work? Why or why not?

6. A crocodile is a carnivore. What does that word mean?

7. List two ways to keep safe from crocodiles.

8. Why do you think a crocodile cannot eat under water?

9. This is an information text. How do we know this?

10. Do you think people fear crocodiles more than crocodiles fear 
people? Explain your answer.

11. Find synonyms for these adjectives and write them in new 
sentences:

a. dangerous

b.  large

c. powerful

d. strong

12. Write at least three comprehension questions and answers about 
the text for a friend.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. The class can ask 
them questions in character:

 · Student 1: a crocodile
 · Student 2: a person who lives near a river with crocodiles
 · Student 3: a conservationist who wants to protect crocodiles
 · Student 4: a crocodile hunter

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the rules for the suffix -ly. Ask students to find words which end -ly 
(e.g. quickly) and write these in a table using the four rules.

Suffix: ly

Root -ly

Rule 1: do nothing and add ly

dead deadly

Rule 2: words ending in le: drop the le and add ly

probable probably

Rule 3: words ending in y: change the y to i and add ly

greedy greedily

Rule 4: words ending in ic: add al before ly

horrific horrifically

Tuesday

Vocabulary

Teach the meaning of new vocabulary in the text. Ask students to find at 
least 10 new or interesting words and use them in sentences.

Wednesday

Parts of 
speech

Revise nouns, verbs, and adjectives. Ask students to collect at least 10 
nouns, verbs and adjectives from the text and use them in new sentences:

Nouns Verbs Adjectives

jaws equipped powerful

Thursday

Sentences

Revise past and future tenses. Ask students to choose at least five 
sentences from the text and change the tense to the past and future. For 
example:

Original Crocodiles usually only attack if you frighten them.

Past The crocodile attacked when I frightened it.

Future The crocodile will attack if I frighten it.

Friday

Punctuation

Revise using commas in a list. Ask students to write at least ten sentences 
which use commas in lists of nouns and adjectives. For example: 

They are equipped with a strong jaw, fast bite, and razor-sharp teeth.

We use them for meat, skin and teeth.
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Written expression activities

Monday

Analyse

Revise the different parts of an information text: title, introduction, facts 
in paragraphs, sub-headings, fact boxes, diagrams, captions, glossary, 
index. Ask students to label the features of the text.

Tuesday

Add

Demonstrate writing one information text paragraph. Ask students 
to write at least one more paragraph about crocodiles. For example, 
crocodiles in traditional culture; crocodile life cycle; uses of crocodiles; 
ways to preserve crocodile habitat. Include a sub-heading, one illustration 
or diagram and caption and one fact box.

Wednesday

Rewrite

Ask students to rewrite the information text but change the animal to 
either a a) snake or b) turtle. Keep the same structure.

Thursday

Write

Ask students to write an information text for a different dangerous animal 
in Papua New Guinea. Include:

 · sub-headings;
 · background about the animal;
 · why it is dangerous;
 · what to do if you are attacked;
 · how to avoid being attacked;
 · an illustration or diagram with a caption; and
 · write at least 400 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 2 Narrative

AGAINST THE TIDE
Once in tambuna time on beautiful Manus Island, a man was walking along a deserted white sand beach 
which curved before the ocean like the half-moon in the evening sky. From deep in the forest, he could hear 
the distant sounds of people ending their day, but he was alone on the beach with his footprints and his 
careless thoughts.

On the western horizon, the tired sun hung heavy and orange at the edge of the ocean. Darkness was 
falling. The man’s shadow stretched across the beach like an old friend. The soft sand kissed his feet as he 
stepped over the shells and coconut husks which had been washed ashore.

Suddenly, as he walked along in the cool evening air, he saw a young woman in the distance. The young 
woman was walking ahead of him, her feet being washed by the gentle waves.

When the two drew nearer, he noticed that she kept bending down, picking something up and throwing it 
back into the ocean. Then he saw that the woman was collecting up starfish that had been washed up on 
the beach and, one at a time, she was casting them back into the sea.

The man was confused. He called over to the young woman and said, “Good evening, sister. I was 
wondering what you are doing.”

The young woman looked up from her work and smiled softly. 

“I’m throwing these starfish back into the ocean. You see, it is low tide now and all these starfish have been 
washed up onto the shore. If I don’t throw them back into the sea, they’ll die from lack of oxygen.”

With that, she spotted another stranded starfish. It was waving its dozens of tiny feet pitifully. Carefully she 
bent down, gently picked the starfish up and threw it into deeper water.

“I understand. That is great kindness,” replied the man. “But there must be thousands of starfish on this 
beach. You can’t possibly get to all of them. It would 
be hopeless. There are simply too many!” 

She looked thoughtful, reached down for a 
shipwrecked starfish, checked it was alive and gently 
tossed it back into the sea. 

“And don’t you realise this is probably happening on 
hundreds of beaches all over the island?” protested 
the man. “Can’t you see that you can’t possibly make 
a difference?”

The woman smiled again, bent down, and picked up 
yet another beached starfish. As she threw it back into 
the sea to safety, she turned to the man and softly 
said, “It made a difference to that one!”
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Follow the English booster weekly plan. Use these activities.

READING ACTIVITIES

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. Where is the story set?

2. What happens in the beginning, middle and end of the story?

3. What is the young woman wearing?

4. Why is the young woman throwing the starfish back into the sea?

5. How would you describe the young woman’s character?

6. What time of day is the story set? Find the words and phrases which 
tell you.

7. Why do you think the man was walking along the beach in the 
evening?

8. How do you know this is a narrative story?

9. What is the moral of this story? Explain it in your own words.

10. Find the different ways that the writer describes the starfish. 

11. Have you rescued anything? Explain why or why not.

12. Write three questions and answers about the text for a friend.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. The class can ask 
them questions in character:

 · Student 1: The man
 · Student 2: The young woman
 · Student 3: A stranded starfish
 · Student 4: The beach

Friday Individual Reading + free choice reading.
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SPELLING, VOCABULARY, GRAMMAR, 
AND PUNCTUATION ACTIVITIES

Monday

Spelling

Revise the suffix -ness and the rule for words ending in y (drop the y, add 
i). Ask students to find words which end -ness (e.g. darkness) and write 
these in a table:

Suffix: ness

Root -ness

kind

happy (drop the y, add i)

kindness

happiness

Tuesday

Vocabulary

Teach the meaning of new vocabulary in the text. Ask students to choose 
at least ten interesting words with the -ness suffix from the story and write 
new sentences which use them. For example:

Bobbi was often careless with her words but this time she got in real trouble. 

Wednesday

Parts of 
speech

Revise antonyms and synonyms. Ask students to choose at least five 
interesting words and write their antonyms and synonyms. Use these in 
new sentences. For example:

Word Antonym (opposite) Synonym (similar)

gently violently softly, carefully, 
delicately

Thursday

Sentences

Revise commas to list actions. For example:

She looked thoughtful, reached down for a shipwrecked starfish, checked it 

was alive and gently tossed it back into the sea. 

Ask students to write at least five sentences which uses a comma and 
‘and’ to list three actions in the sentence. For example:

The pig ran into house, under the bed and into the sack!

Friday

Punctuation

Revise using questions in direct speech. Ask students to write at least five 
sentences which use question marks and speech marks. For example:

“And don’t you realise this is probably happening on hundreds of beaches all 

over the island?” protested the man.
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WRITTEN EXPRESSION ACTIVITIES

Monday

Analyse

Revise the different parts of a narrative text: setting; characters; 
beginning, middle (conflict or event); ending (resolution); powerful 
descriptions etc. Ask students to label the features of the text.

Tuesday

Add

Demonstrate adding a paragraph to the story. Ask students to add at 
least one more paragraph to the story. For example, what was the man 
doing before he went to the beach. 

Wednesday

Rewrite

Ask students to rewrite the text so it is a young man who is rescuing baby 
turtles on the beach.

Thursday

Write

Ask students to write a story with a moral about helping others. For 
example: we can’t help everyone, but everyone can help someone. Their 
story should have:

 · beginning (setting and characters);
 · middle (problem or conflict);
 · end (resolution; learning to help others);
 · exciting verbs, adverbs, and adjectives to describe the plot, setting and 

how the characters act and feel;
 · speech marks for dialogue;
 · time connectives and conjunctions to organise events (e.g. because, 

suddenly, but); and
 · at least 400 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 3 Recount

Eruption Day

On Monday, September 19, Papua New Guinea heard the news that the sleeping Tavurvur and Vulcan 
volcanoes had awakened and were erupting. I lived through the eruption that day.

At 6.00 a.m. that morning, as we sat sipping our tea in the haus win, we noticed a small, yellowish grey cloud 
forming above Tavurvur. Suddenly at 7:15 a.m. there was a fierce rumbling sound. Vulcan began to erupt. We 
watched in amazement as huge spurts of pumice, lava and ash roared out of the mountain we had watched 
since childhood. 

It was clear it was a major eruption, and I began to feel anxious about my family and my home. The smoke 
from Vulcan was thick and dark, reaching high up into the cloudless sky. Soon there were eruptions from other 
parts of Vulcan, bursting like bombs through the green-clad sides. We watched in amazement as the last 
planes escaped from the Rabaul airstrip. 

By lunchtime, to our horror, Tavurvur had also begun to erupt slowly. First, there was a deep and continuous 
shaking. Then the sky was filled with choking grey dust. The old people in the village nodded wisely. It was time 
to leave!

As soon as we could, we got into our cars, buses, and trucks, hoping to reach Kerevat. When we reached the 
road, we found that cars were bumper to bumper. Every truck, bus and car were crammed with people and the 
possessions they could grab. The dirty ash fell on us like rain, and I pulled my laplap over my mouth to breathe 
against the acrid smoke. Familiar sights disappeared into the gloom. 

Somewhere around the middle of the day, we saw that cars were coming back towards us. Ash was falling on 
Kerevat in huge volumes, and it was being abandoned. We heard that ash was falling behind us too. 

I managed to turn back and drive to Kulau Lodge. It was as if the sun had been extinguished. From there we 
could see the two volcanoes. They were a fearsome sight. Great blasts of fire and ash roared out them. The sky 
was dark with the smoke and lightning flickered in the sky. The noise was incredible: deep rumblings or sharp 
cracks of explosions. The Earth was alive, and we were just little ants in its path! 

All day Tuesday the ash continued to fall. During the afternoon I finally got my hands on some petrol and tried 
to drive to Kerevat again. There were now fewer cars on the road. The trees and bushes were covered in thick 
grey mud. The coconut palms had folded up like old grey umbrellas. Abandoned villages and trade stores 
loomed out of the darkness. During the night, the torrential rains had turned the rivers into dangerous torrents 
of volcanic mud and debris.

Close to evening, after many adventures, I reached the Kerevat Club. I stayed the night there, exhausted. The 
eruptions continued through the night. In the morning, I had to scrape the ash off my car and coax it into life. 

The next day I got another precious litre of fuel 
and set out for Kokopo and safety. Across the 
bay, Tavurvur roared like an angry child. Vulcan 
growled like a giant. At Vunadirdir I was surprised 
to see that the landscape was suddenly its normal 
green colour! I joined up with friends and had a 
good long wash – the ash swirling off my dark 
skin – and then we stood and watched the two 

volcanoes change our world forever.
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading (see 
Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. What clue does the author have that an eruption is imminent?

2. List the order of the places the author tries to flee to.

3. Where does the author sleep on Monday and Tuesday nights?

4. What does the phrase ‘bumper to bumper’ mean?

5. Find three phrases which describe how powerful the eruptions were.

6. Why does the author cover their mouth with laplap?

7. Why do you think the old people in the village ‘nod wisely’ 
when there was a continuous shaking?

8. The author uses the metaphor ‘just little ants in its path.’ 
What does the author mean?

9. Why was the writer surprised to see green vegetation?

10. This is a recount. What features make it a recount text?

11. Describe how the author was feeling during the eruption 
and their escape to safety.

12. Write three questions and answers about the text for 
a friend to answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. 
The class can ask them questions in character:

 · Student 1: the author
 · Student 2: the old people in the village
 · Student 3: the volcano
 · Student 4: friends of the author in Vunadirdir

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the prefix dis- and its rules. Ask students to find words which have 
the prefix and write these in a table using the two rules:

Prefix: dis-
Root Prefix + root = opposite

Rule 1: most words just add dis-
agree disagree

Rule 2: words that start s, double the s
similar dissimilar

Tuesday

Vocabulary

Teach the meaning of new vocabulary in the text. Ask students to choose 
at least ten interesting words from the story and spelling pattern and 
write new sentences which use them. For example:

Robin had a fearsome temper when she was playing volleyball. 

Wednesday

Parts of 
speech

Revise antonyms and synonyms. Ask students to choose at least five 
interesting words and write their antonyms and synonyms. Use these in 
new sentences. For example:

Word Antonym (opposite) Synonym (similar)
dirty clean filthy, grimy, foul

Thursday

Sentences

Revise time connective phrases such as ‘The next day…’

Ask students to write a list of the time connective phrases from the text 
and use them in new sentences.

Friday

Punctuation

Revise exclamation marks and ask students to write at least 10 sentences 
which use exclamation marks. For example:

It was time to leave! 

“Stop!” yelled my father as the dog dashed out of the door with his precious bilum.
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Written expression activities

Monday

Analyse

Revise the different parts of a recount text: introduction; order of events; 
personal commentary and feelings; conclusion; facts and opinion; time 
connectives etc. Ask students to label the features of the text.

Tuesday

Add

Demonstrate how to add a paragraph to the text. Ask students to write at 
least three more paragraphs which describe the author returning to their 
home in the disaster area in the same recount style.

Wednesday

Rewrite

Ask students to rewrite at least three paragraphs in the text to describe 
the writer escaping by dingy rather than by car.

Thursday

Write

Ask students to write a recount of a natural disaster from the point of view 
of a witness. Their recount should include:

 · introduction to you and the event;
 · events in the correct sequence;
 · first person account;
 · paragraphs and time connectives (e.g. next; the next day; afterwards)
 · interesting verbs, adjectives, and adverb; and
 · at least 400 words. 

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 4 Poem

A Five Senses Poem is shaped like a triangle because of the patterning of words used. It uses sensory 
words to describe its subject. It has a one, two, three, four, five-word structure. A Five Senses poem does 
not have to rhyme. 

Puppy

Puppy 
Fresh, warm 

Fuzzy, soft, cuddly 
Brown, playful, fast, cute 

Panting, licking, jumping, digging, barking

A personal poem has a repetitive structure and describes the author.

I Am Charles

I am Charles

Silly, talkative, energetic

Child of Wendy and Tim

Who loves mystery books

Who needs understanding

Who feels curious

Who gives honesty

Who fears thunderstorms

Who would like to be a doctor

I am Charles

A cinquain is a five-lined poem made up of line 1 (one noun), line 2 (two adjectives), 
line 3 (three verbs), line 4 (4 feeling words) and line 5 (another word for the noun).

Hound

hound

ornery, naughty

growling, jumping, hunting

a brave bundle of trouble

companion!
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Follow the English booster weekly plan. Use these activities.

READING ACTIVITIES

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. Each poem uses a different structure. Describe the pattern in each.

2. In the Puppy poem, why does the writer use the word ‘fresh’?

3. Which words in Puppy give the impression of a young dog?

4. In the poem I Am Charles who are the character’s parents?

5. Do you think Charles is a person you would like? Explain your answer.

6. What does the word ‘curious’ mean in the poem?

7. In the cinquain poem, what do you think the word ‘ornery’ means?

8. In Hound the poet uses the words ‘brave bundle’. What is it called 
when a writer uses the same starting letter in phrases?

9. Would you like a companion like hound? Explain your answer.

10. What does the idiom ‘bundle of trouble’ mean?

11. Which are the strongest words used in the three poems? 
Why are these words so effective?

12. Which is your favourite poem? Do you like poems with strict 
structures? Why or why not?

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. The class can ask 
them questions in character:

 · Student 1: The Puppy
 · Student 2: Charles
 · Student 3: Charles’ parents
 · Student 4: The owner of Hound

Friday Individual Reading + free choice reading.
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SPELLING, VOCABULARY, GRAMMAR,  
AND PUNCTUATION ACTIVITIES

Monday

Spelling

Teach the suffix -ing and the three rules for adding -ing. 
Ask students to find words with this suffix and write these in table:

Root -ing
Rule 1: ‘e’ goes

ride riding
Rule 2: Short vowel sound ending in one consonant 
= doubling the consonant

shop shopping
Rule 3: Change ‘ie’ to y

die dying

Tuesday

Vocabulary

Teach the meaning of new vocabulary in the text. Ask students to choose 
at least 10 new and interesting words from the texts and this week’s letter 
pattern and use them in new sentences. For example:

We could see that the young cassowary was a very curious bird.

Wednesday

Parts of 
speech

Revise antonyms and synonyms. Ask students to choose at least five 
interesting words and write their antonyms and synonyms. Use these in 
new sentences. For example:

Word Antonym (opposite) Synonym (similar)
honest liar candid, authentic, 

truthful

Thursday

Sentences

Revise using commas to create complex sentences. Ask students to 
rewrite each poem as a paragraph using complex sentences. For 
example:

I have a puppy which is fuzzy, soft, and cuddly. He is a brown colour and very 

playful. Although he is cute, he is also very fast and loves to dig. My puppy is full 

of energy: panting, licking, jumping, and barking. 

Friday

Punctuation

Revise using commas to list adjectives. Ask students to write at least five 
sentences from the poems as correct sentences using commas for a list 
of adjectives. For example:

My puppy is very soft, cuddly, and playful. 
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WRITTEN EXPRESSION ACTIVITIES

Monday

Analyse

Revise the different parts of a poem: title; stanzas; rhythm; rhyme; 
powerful verbs and adjectives; metaphors; similes etc. Ask students to 
label the features of the texts.

Tuesday

Add

Demonstrate how to add lines to each poem. Ask students to add at least 
three lines or one stanza to each poem in the same style and pattern.

Wednesday

Rewrite

Ask students to rewrite at least one poem using the opposite words 
(antonyms). For example:

I am Charles

Serious, quiet, calm

Child of Wendy and Tim

Who hates mystery books

Who needs secrets

Thursday

Write

Ask students to write at least two poems which follow the same patterns 
as the texts.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 5 Narrative

I Want Fish to Eat

One day, a very long time ago, when out bubus were children, a man paddled his canoe to Karkar. The seas were 
rough; the wind was strong; the water was as wild as a furious child. But still he paddled and strained, and at last 
he arrived on the black sand beach where a curious group of islanders gathered. 

The man wanted to shop for fish. 

“I want fish to eat! I have shells to sell!” he declared to the watching crowd. The Karkar villagers said, “No, we 
have shells in the sea.” They bid the young man farewell and quietly returned to their business. 

The next day the man in the canoe paddled back to the island. The seas were as calm as the dawn; the wind 
slept in the heavens; the water shone like a beautiful mirror. Arriving at the black sand beach, the man called out, 
“I want fish to eat! I have pigs to sell!” 

This time, the Karkar villagers politely said, “No thank you. We shoot many shy pigs in the bush.” Then they waved 
goodbye and walked back to the village. The man stomped his feet in frustration and angrily shoved his canoe 
back into the gentle swells and paddled back across the reef.

The next day the man in the canoe arrived at the crack of dawn. Dragging his canoe violently up the beach, he 
yelled out to the villagers. 

“I want fish to eat! I have sharks to sell!” 

The Karkar villagers smiled at him and patiently replied, “No, thank you. We have many sharks in the sea.” Then – 
with a smile and a wave – they walked back to the shade of their trees.

The man in the canoe threw his paddle down in a fury. He kicked the prow of his canoe. His face contorted with 
anger. But he had no choice but to paddle away. 

The next day, the waves were playful as a child; the wind ruffled his hair; the seas heaved and swelled like pawpaw in 
the garden. Arriving at the beach, the man stomped up the sand and stabbed his paddle into the ground. 

“I want fish to eat!! I have sheep to sell!!” he yelled at the bemused villagers. As one, the Karkar people said, “No, 
thank you. We have got sheep to eat.” 

Furiously, the man shouted, “I need fish!! I can sell my shirt, my shoes, and my shield! Give me fish! Why don’t you 
give me fish?”

The villagers calmly told him they did not need 
any of those things. Then they started to walk 
back up the beach. 

Falling to his knees, the man pleaded with them.

“I want fish and you do not want shirts, sheep, 
shoes, sharks or shells. Please, I need fish to eat,” 
he begged desperately.

“Aha!” the Karkar people said, “'Please' is the 
word we want!” And they gave the man fish 
without asking for anything in return.
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. List the different things the man offers the people on Karkar.

2. Find the phrases which describe how angry the man was.

3. How do we know this story happened a long time ago?

4. What do the Karkar people really want? Why?

5. The writer describes the sea in lots of different ways. Which is your 
favourite and why?

6. There are lots of adverbs in the story. For example, desperately. Find 
the other adverbs.

7. How would you describe the man’s character?

8. Why do you think he was desperate for fish? Explain your answer.

9. What is the moral of the story?

10. Write three questions and answers about the story for a friend.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. The class can ask 
them questions in character:

 · Student 1: The man in the canoe
 · Student 2: The men of the village
 · Student 3: The women of the village
 · Student 4: The sea

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the suffix -ful (e.g. hopeful) and the three rules. Ask students to find 
words with this letter pattern and write these in a table using the three 
rules.

Suffix: ful

Root -ful

Rule 1: do nothing and add -ful

pain painful

Rule 2: change the y into an i

beauty beautiful

Rule 3: words which end in double ll, use only one l

skill skilful

Tuesday

Vocabulary

Teach the meaning of new vocabulary in the text. Ask students to choose 
at least ten interesting words from the story with the  -ful suffix and write 
new sentences which use them. For example:

The view from the top of Mount Wilhelm was peaceful. 

Wednesday

Parts of 
speech

Revise verbs, adverbs, and adjectives. Ask students to collect at least 
ten verbs, adverbs and adjectives from the text and use them in new 
sentences:

Verbs Adverbs Adjectives

strained quietly curious

Thursday

Sentences

Revise present and future tense. Ask students to choose at least five 
sentences from the text and change the tense to the present and future. 
For example:

Original The man wanted to shop for fish.

Present The man was shopping for fish.

Future The man was going to shop for fish.

Friday

Punctuation

Revise speech marks in direct speech. Ask students to write at least five 
sentences which use speech marks, exclamation marks and question 
marks. For example:

“I need fish! Why don’t you sell me fish?!” the man cried desperately.
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Written expression activities

Monday

Analyse

Revise the different parts of a narrative text: setting; characters; 
beginning, middle (conflict or event); ending (resolution); powerful 
descriptions etc. Ask students to label the features of the text.

Tuesday

Add

Demonstrate adding a paragraph to the story. Ask students to add at 
least three paragraphs to describe another visit to the island by the man 
in the canoe. They should describe the sea, the man’s behaviour and what 
he demands. Use dialogue like the original story.

Wednesday

Rewrite

Ask students to rewrite the story but change the things the man is offering 
to words which begin with the /ch/ letter pattern. For example, chicken.

Thursday

Write

Ask students to write a story about a person demanding something over 
and over again and learning a good lesson. Their story should have:

 · beginning (setting and characters);
 · middle (problem or exciting event);
 · end (resolution; learning good manners);
 · exciting verbs, adverbs, and adjectives to describe the plot, setting and 

how the characters act and feel;
 · speech marks for dialogue;
 · time connectives and conjunctions to organise events (e.g. because, 

suddenly, but); and
 · at least 400 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 6 Exposition
Note: An exposition persuades a reader or listener by presenting one side of an argument.

Persuasive letter
Ambelina Primary School 

PO Box 1061 
Oro Province 
Tel: 725 17699 
10th June 2021

Governor, Oro Province 
Oro Provincial Administration 
Popondetta 
PO Box 99 
Oro Province

Request for funding for replacement toilet block and tank

Dear Hon. Governor,

We are writing to request funding from the Provincial School Improvement Grant (PSIG) for a new toilet block and water tank for 
Ambelina Primary School.

Briefly, Amelina Primary School is one of the most remote primary schools in the province. We serve a total of 175 students 
between Grade 1 and Grade 8 in the Ambelina Local Level Government. The school has an excellent record in the Grade 8 
examinations; we are one of the highest scoring rural schools in the province. Furthermore, we support two elementary schools 
and one Early Childhood Education (ECE) centre. We recently trained these ECE teachers in the new Standards Based Curriculum 
(SBC).

Tragically, in 2020, the severe cyclone caused substantial damage to the school buildings. Fortunately, using our own funds, 
materials and labour, the community repainted the classrooms and replaced all the damaged SBC library materials. The work 
was praised by the district school inspector as “a shining example of the power of parental ownership and self-reliance.” 

The community was able to repair the existing toilets by digging new pit latrines. We are proud to have separate toilets for 
male and female students which are accessible for students with a physical disability. However, we do not have the resources to 
make ventilated pit latrines (VPL) or replace the damaged rain water tank. The VPL would require a concrete slab, iron roof and 
ventilation pipe. The tank has yet to be replaced. Unfortunately, we have exhausted our project fees and the resources of this 
subsistence community.

A VPL will be much more hygienic and welcoming for the students because there would be no flies or foul smells. We are 
currently using the old school well for fresh water, but this is often contaminated: rainwater supply will be much safer for the 
students and teachers. Together, they will improve health and attendance. 

Clearly, we would be a good candidate for a grant as we have shown we can maintain and repair infrastructure. Most 
importantly, our school accounts are fully up-to-date, and the School Learning Improvement Plan (SLIP) has been endorsed by 
the school inspector and district education officer. We have the full support of our local pastors and community leaders.

We humbly request funding of K4500 (quotations and SLIP attached) for the purchase of VPL materials and a new rainwater 
tank. Our community will transport and construct the replacement. 

We look forward to your positive response and invite you to visit our community to meet the school and students. 

Yours sincerely, 
Mrs Aku Nomari 
Headteacher

Mrs Susan Emmanuel 

Chairperson, Board of Management

CC: 
District inspector, Ambelina District 
District education officer, Ambelina District 
Ambelina Primary School Parents’ and Citizens’ Association
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading (see 
Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. What is the school requesting?

2. How was the old toilet block and water tank damaged?

3. Why can’t the school complete the repairs?

4. List three arguments that the school makes to convince the 
governor that they are a good school to support.

5. This is formal letter. What are the features of a formal letter?

6. Why do you think the letter is cc’d (copied) to other people?

7. The letter contains some common acronyms. For example, ECE. 
List the acronyms in the letter and explain why a writer would use 
acronyms?

8. Why do you think the headteacher and the board chairperson 
both signed the letter?

9. Why do you think the school mentions that they have good 
examination results?

10. What would be the benefits of having a VPL and water tank? 
Do you think these are important? Why or why not?

11. Imagine you are the governor. Would you be persuaded by the 
letter? Explain your answer.

12. Write three questions and answers about the text for a friend to 
answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. The class can 
ask them questions in character:

 · Student 1: Headteacher
 · Student 2: A student at the school
 · Student 3: A parent at the school
 · Student 4: Governor

Friday Individual Reading + free choice reading.
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SPELLING, VOCABULARY, GRAMMAR, 
AND PUNCTUATION ACTIVITIES

Monday

Spelling

Teach the prefix re- (e.g. repaint). Ask students to collect words with this 
prefix and write these in a table:

Prefix: re
Root Prefix + root
pay prepay

Tuesday

Vocabulary

Teach the meaning of new vocabulary in the text. Ask students to choose 
at least ten interesting words from the story and the week’s letter pattern 
and write new sentences which use them.

Wednesday

Parts of 
speech

The writer uses lots of different adverbs to start paragraphs: 
unfortunately, however, tragically, briefly, clearly, thankfully, humbly

Revise adverbs and ask students to write at least ten sentences which 
use adverbs to start the sentence. For example: certainly, truthfully wisely, 

naturally, interestingly, curiously, ideally 

Thursday

Sentences

Revise conjunctions to link sentences. Ask students to write complex 
sentences which use these conjunctions: but, so, and, because, yet

Friday

Punctuation

Ask students to remove the punctuation from five complex sentences 
in the text and ask a friend to add the correct punctuation in.
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Written expression activities

Monday

Analyse

Revise the different parts of an exposition text and formal letter: 
introduction; point of view; arguments; persuasive language; 
counterarguments; conclusion; addresses; salutation; signature; 
proposing a way forward etc. Ask students to label the features 
of the text.

Tuesday

Add

Demonstrate how to add a paragraph to the exposition. Ask students to 
add at least three more paragraphs about the school and its needs to the 
letter using the same style. For example, the school also requires money 
to replace its classroom library books. 

Wednesday

Rewrite

Ask students to rewrite the letter as if it was being written by the Student 
Council to the governor. What would they say differently?

Thursday

Write

Ask students to write a persuasive letter seeking a scholarship to attend 
studies at a top secondary school. Their letter should include:

 · formal sentences;
 · background information;
 · reasons why you should receive a scholarship organised into 

paragraphs;
 · what you will do with the scholarship (the benefits);
 · conjunctive adverbs (e.g. furthermore); and
 · at least 400 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 7 Procedure

Traditional Fire Making

Description

Have you ever been stuck trying to light a fire without matches? 
Before matches were available, people used traditional methods 
to light their fires. This was a valuable skill to have and was very 
important for survival. Learning the skill is a good investment.

Fires serve many purposes, particularly for people without electricity 
or gas. Fires can be used for boiling water, cooking food, and 
keeping warm. Learn how to light a traditional fire by reading these 
instructions.

You will need:

 · a piece of dry stick;
 · some dry kunai grass; and
 · a dry bamboo strip.

Instructions:

1. Build your fire in a safe place away from buildings and dry bush. The smoke from fires 
is harmful to your lungs so do not use open fires inside buildings. 

2. Split one end of the dry stick.

3. Put another piece of stick in the middle to keep it open.

4. Place the dry kunai grass on the ground in a loose heap. Crush some more in your 
hand and place it on top.

5. Place the dry stick on top of the kunai that you put on the ground.

6. Pass the bamboo strip under the stick at right angles to it so that you have one end of 
the strip in each hand.

7. Put your feet on each end of the stick to hold it firmly in place.

8. Start pulling the bamboo strips backwards and forwards — slowly at first, then faster 
and faster.

9. Soon you will see smoke rising from where the stick and bamboo strip are rubbing 
together. This is because the friction causes heat.

10. Blow gently until you have a flame. Blowing adds oxygen to the fire. Add some more 
grass and twigs.

11. Now a small fire is burning. Add more kindling until the fire is burning strongly. 

12. Add logs to make a larger fire for heat or cooking.

13. Supervise the fire carefully to prevent accidents. Children should be kept away 
from fires.

14. After the fire is finished, make sure it is fully extinguished by covering it with water or 
damp soil. This is to prevent accidental bush fires.
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. What are the essential materials you need to make a fire?

2. What adjective is used to describe all three materials needed? Why 
do you think this is important?

3. What do you use to hold the stick firmly in place?

4. When might you need to use the traditional fire making method?

5. What causes the smoke to start rising?

6. Why do you think you must blow gently to start the fire?

7. Friction is the force which lights the fire. Explain what is causing 
friction in the description.

8. What are some of the risks of having an open fire? 
List at least three of these. 

9. Why do you think traditional fire making is described as an 
important skill for survival?

10. Find a verb in the text which describes the action the boy is doing 
in the picture.

11. Would you like to light a fire like this? Explain your answer.

12. Write three questions and answers for a friend to answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. The class can 
ask them questions in character:

 · Student 1: Traditional elder who knows how to light a fire
 · Student 2: The student in the picture
 · Student 3: A firefighter
 · Student 4: A person who cooks on an open fire

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the suffix -ment. Ask students to list at least ten words which have 
the suffix -ment (e.g. investment) and write these in a table:

Suffix: ment
Root Root + suffix
invest investment

Tuesday

Vocabulary

Ask students to use the -ment words from Monday to write interesting 
sentences. For example:

To my amazement, the turtle ate the kumu straight out of my hand. 

Wednesday

Parts of 
speech

Revise imperative verbs. Each instruction in a procedure usually begins 
with an imperative verb (a command). For example:

Chop the wood into small pieces which are no larger than your hand.

Ask students to make a list of the imperative verbs in the text and write 
new instructions using those verbs.

Thursday

Sentences

Revise common conjunctions. Ask students to use the common 
conjunctions to create at least ten complex sentences: 

but, so, and, because, yet

Friday

Punctuation

Teach bullet points which use a colon and semi-colons. Ask students to 
write at least three lists of materials needed for a procedure using a colon 
and a bullet list like the one in the text:

You will need:

 · a piece of dry stick;

 · some dry kunai grass; and

 · a dry bamboo strip.
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Written expression activities

Monday

Analyse

Revise the different parts of a procedure text: introduction; order of 
actions; list of materials needed; imperative verbs; present tense; picture 
or diagrams. Ask students to label the features of the text.

Tuesday

Add

Demonstrate how to add instructions to the text. For example: I want 
to use the fire to cook soup. Ask students to add at least five more 
instructions to prepare soup on your fire. For example,

14. Build a secure tripod of straight green sticks to hold the pot.

Wednesday

Rewrite

Ask students to rewrite the text but change the imperative verbs. Students 
should choose synonyms for these verbs. For example:

2. Divide one end of the dry stick.

Thursday

Write

Ask students to write a procedure which explains how to do a traditional 
task. For example:

 · Weaving a mat;
 · Playing a traditional day;
 · How to cook your favourite dish; or
 · Preparing and planting your garden.
 · Their procedure text will need:
 · Description which provides background information on the topic;
 · List of the quantities of materials or equipment needed;
 · Numbered instructions the order that things happen;
 · Use of imperative verbs (e.g. stir);
 · Present tense;
 · Sequencing words (e.g. first, next, then); and
 · At least 400 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 1 Information

Living on the Ring of Fire

Papua New Guinea is located on the Ring of Fire: a 
region with many volcanoes and earthquakes.  
The Ring of Fire is the result of plate tectonics (the 
movement of the huge plates that make up the 
surface of the Earth.)

Volcanoes

A volcano is place where the liquid magma below 
the plates breaks through to the surface. Papua 
New Guinea has many active volcanoes (where 
magma is still rising). 

A volcanic eruption is dangerous to humans and 
animals. When the eruption takes place, molten 
lava, poisonous gases, and ash are exposed 
to the environment. Lava can flow over houses 
and roads. Ash can choke forests and gardens. 
Poisonous gases make it deadly to get close to the 
erupting volcano.

Geologists keep a careful watch on active 
volcanoes. Often, scientists will set up monitoring 
equipment such as seismographs (a sensitive 
instrument for detecting earthquakes) and gas 
detectors to predict when a volcano will erupt.

Dangerous volcanoes in Papua New Guinea which 
have erupted recently include Rabaul, Manam and 
Lamington. 

In the event of a volcanic eruption, you should:

 · cover your mouth and nose;
 · evacuate to safe zone;
 · avoid river crossings; and
 · follow the instructions of geologists.

 

Deadly lahar

Did you know that rainfall after an eruption 
can be deadly?

The rain washes the ash off the land, forming 
huge mud landslides called lahars. 

These can destroy roads, gardens and 
buildings. River life is killed. The mud can ruin 
land for many years. If it flows into the sea, it 
will destroy the coral reefs.

Figure 2 Major volcanoes of Papua New Guinea

Figure 1 Earthquakes around the Ring of Fire

GRADE 7 LITERACY BOOSTER



Senior Primary Booster Class Pack | 109

Earthquakes

Earthquakes are caused by faults (cracks or splits) in the Earth’s surface. A fault is a break in the tectonic 
plate caused by one plate rubbing against another with tremendous force.

The force that moves the rock comes from the movement of molten rock deep in the earth. All such 
movements are slow, but when faults move suddenly, the results are devastating.

Papua New Guinea has a lot of earthquakes; most are minor, and people do not feel them. However, it 
is possible to get very large movements. These earthquakes can destroy houses and roads, liquify land 
and cause huge landslides. If the earthquake happens beneath the sea, a tsunami (a wave caused by an 
earthquake) can be triggered. 

Scientists use seismographs to record earthquakes and try to predict when they will occur. Buildings can 
be strengthened, and early warning systems set up. However, it is very difficult to protect people against 
the enormous power of an earthquake. 

Figure 3 Houses destroyed by an earthquake

Figure 4 Road damaged by an earthquake

Early warning signs

It is thought that some animals can 
feel movements of the Earth before 
earthquakes. Sometimes their behaviour 
changes just before a major earthquake.

In the Pacific, there is a chain of buoys 
which detect tsunamis so people can 
evacuate coastal towns and villages in time.
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. What is the Ring of Fire?

2. How are earthquakes triggered?

3. What is a lahar?

4. Find a word in the text which is the antonym of ‘solid.’

5. List three things that come out of a volcano.

6. List three things you should do in the event of a volcanic eruption.

7. Why is it so difficult to protect people against large earthquakes?

8. Why is Papua New Guinea so vulnerable to volcanoes and 
earthquakes? Give at least three reasons.

9. List three devices in the text which geologists use for early warning. 

10. Which is the nearest active volcano to you?

11. How do we know this is an information text?

12. What should you do if you feel a strong earthquake?

13. Write at least three questions and answers about 
the text for a friend.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. 
The class can ask them questions in character:

 · Student 1: Geologist
 · Student 2: Volcano
 · Student 3: Earthquake
 · Student 4: Tsunami

Friday Individual Reading + free choice reading.



Senior Primary Booster Class Pack | 111

Spelling, voctabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the suffix -tion (e.g. eruption) and its rule for words ending in e. 
Ask students to write these in a table using the two rules:

Suffix: tion
Root Root + suffix

Rule 1: add -tion
invent invention

Rule 2: if a word ends with te, delete the te and add tion
create creation

Tuesday

Vocabulary

Teach the new vocabulary in the text. Ask students to choose at least five 
scientific words from the text and this week’s letter pattern and use them 
in new sentences. 

Ask students to choose five words from the text and write their antonym 
and at least one synonym. For example:

Word Synonym Antonym
enormous huge, vast, massive tiny

Wednesday

Parts of 
speech

Revise common homophones (words that sound the same but are spelt 
differently and have different meanings). Ask students to write sentences 
for these common homophones:

 · to, too, two
 · there, they’re, their
 · pear, pair, pare
 · wear, where
 · hold, holed
 · led, lead
 · some, sum
 · one, won
 · see, sea
 · aisle, isle
 · sent, scent, cent
 · board, bored
 · rein, rain, reign
 · he’ll, heel, heal
 · passed, past
 · rode, road
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Thursday

Sentences

Revise using when at the start of a complex sentence. Ask students to 
write at least five sentences which use when as conjunction at the start of 
a complex sentence. For example:

When the eruption takes place, molten lava, poisonous gases, and ash are 

exposed to the environment.

Friday

Punctuation

Teach paratheses to define words. The writer uses parentheses to give 
the reader an explanation of new words. For example:

If the earthquake happens beneath the sea, a tsunami (a wave caused by an 

earthquake) can be triggered. 

Ask students to write at least five sentences which use parentheses to 
explain new words. 

Written expression activities

Monday

Analyse

Revise the different parts of an information text: title, introduction, facts in 
paragraphs, sub-headings, fact boxes, diagrams, captions, glossary, index. 
Ask students to label the features of the text.

Tuesday

Add

Demonstrate how to add one additional paragraph to the text. Write three 
more paragraphs for the information text in the same style:

i, what to do in an earthquake using bullet points;

ii. large earthquakes and tsunamis in Papua New Guinea; and

iii. a glossary of new vocabulary.

Wednesday

Rewrite

Ask students to change the text to an information text about either a) 
floods or b) droughts

Thursday

Write

Ask students to choose one other natural disaster and write an information 
text about it. For example, pandemic; flood; forest fire; tsunami; landslide; 
drought; or cyclone. Your information text should have:

 · sub-headings;
 · background about the disaster;
 · illustrations and captions;
 · diagrams and captions;
 · parentheses and bullet points;
 · fact box or glossary; and
 · at least 500 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit their 
text to improve it and publish a neat copy. 
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Text 2 Narrative

The Hunt
Camillus Koloa

“Martin! Hey, Martin! All the class are going on a hunt 
tomorrow,” called Kola. “And I’m going with them. Would 
you like to come?” 

“I’d like to, but ….I‘ve never gone hunting before,” said 
Martin reluctantly. 

“Come on, it’ll be fun!” grinned Kola. She nudged her friend’s 
shoulder. 

“Ok! I’ll have a talk with my parents tonight,” said Martin 
bravely.

“Good man!” said Kola. “I’ll see tomorrow bright and early!” 

The next morning, the mist crept back over the mountains and forest. Bubbling with excitement, the two 
friends met at Martin’s house. 

“What did they say?” asked Kola excitedly. 

“They said yes! And Da gave me the spear he always keeps above his bed,” replied Martin, proudly holding 
up the dark shaft of a well-used hunting spear like a prized possession. It looked a lot more fearsome than 
Martin (who loved books more than climbing!). 

Grinning, the two friends ran off to join the others who were gathering outside the village in the cool 
morning air. Some classmates had nets made of coarse vines; others had their spears and knives; one had 
an old bow and stone-tipped arrows. There were several hungry–looking dogs sprawled at their feet. 

Everyone sat down: the older students discussed the hunt 
and made plans for the day. Kola and Martin hung on every 
word like hawks.

Then they were off, walking along the shaded bush tracks 
into the silent forest. As they walked, the two friends chewed 
on roast kaukau and made jokes and chatted.

“What’s it going to be like?” asked Martin nervously. Kola 
laughed.

“You’ll see!”

When they arrived at the hunting ground, some of the 
students went ahead to set nets. All the others took their 
knives and spears and formed a line, standing side by side.

“We are all going to walk into the forest thrashing the trees and making as much noise as we can,” 
explained Kola.

“Why do we do that?” asked Martin, confused. 

“When the animals hear the noise, they will get scared and run away – straight into the nets!”

explained Koloa. 

“Wow! I get the idea,” said Martin and took a deep breath. It was time…
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At a signal, the line of hunters moved into the jungle, shouting, yelling, and thrashing the bushes. Martin 
was beginning to enjoy himself. He yelled and shouted as he made his way through the forest. It wasn’t 
easy walking through the thick undergrowth. The hunters’ dogs were running and sniffing everywhere 
eagerly. 

Suddenly, the dogs started barking and ran ahead. The hunters rushed forward shouting even louder. 
Those at the ends of the line made extra noise so that the wild animals wouldn’t run sideways but straight 
ahead. 

“Martin!” called Kola. “Move quickly!”’

Excitement welled up in Martin. He ran 
alongside Kola. The hunters were calling to 
each other and the dogs were barking. 

“What are they chasing?” wondered Martin. 

“Be alert!” warned Kola. “Keep your spear 
ready.”

Suddenly they heard the barking coming 
closer. 

“Kola!” yelled the hunter on her right. “It’s 
coming your way!” 

“What is it?” asked Martin. He heard the trees to the right shaking and the sound of rushing dogs. The he 
saw it! A dark lean wild pig with curly white tusks came running, puffing, and shaking its fierce head.

“Yaah! Yaah!” yelled Kola. But the wild pig kept running towards Martin! Martin heard someone scream, 
and realized it was his own voice. The pig skidded to a halt in front of him. 

It was trapped and dangerous! The hair on its back stood straight up and it was grunting madly. It lunged 
at the dogs with its tusks. 

Before anyone could throw their spears, the pig charged at Martin. A dog ran at it but was sent tumbling 
away. 

“Martin! Move!” yelled Kola. But Martin could not move a muscle. He felt as if his body was a dead weight. 
The others shouted and ran towards him, trying to distract the pig. But all Martin could see were the 
pig’s fierce eyes as it charged. Martin lifted his father’s spear…and tripped backwards over a tree root! He 
landed on his backside with a crash!

The next moment he was flattened into the ground, and everything went black. When he came to his 
senses, the hunters were crowding around him, and the pig was lying dead on top of him. 

“Owl” he winced. “I feel as though a truck has run over me. 

”That boy is lucky,” said one of the older students. “The pig could have killed him.” They turned the pig over 
onto its side. Martin’s spear was sticking out of the pig’s throat. It had sunk deep into the pig’s heart in the 
collision and killed it instantly.

“Aiyee!” laughed Kola as tears streamed down her cheeks. “You killed the pig on your backside!”

That night there was a huge celebration in the village. The hunters congratulated Martin and Kola for their 
bravely and told great stories of how the pig had been killed. The singing and dancing continued far into 
the night...
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. List the main events in the story.

2. Why is Martin nervous about going hunting?

3. How do the hunters plan to catch the animals?

4. What weapons do the hunters carry?

5. How would you describe Kola’s character? 
Use evidence from the text. 

6. How does Martin kill the pig?

7. Martin’s father’s spear is special. How do we know that?

8. Why was Kola laughing at Martin?

9. How do you think Martin felt about the hunt?

10. Do you think the hunters expected to kill such a large pig? 
Give your reasons.

11. How does the writer make the hunt exciting?

12. Write three questions and answers about the text 
for a friend to answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. The class can 
ask them questions in character:

 · Student 1: Martin
 · Student 2: Kola
 · Student 3: Martin’s father
 · Student 4: The pig

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the suffix -sion (e.g. possession) and the rules for adding it to a 
word. Ask students to write these in a table using the rules:

Suffix: sion

Root Root + suffix

Rule 1: words ending in -ss, delete one s

confess confession

Rule 2: words ending in de, remove de

collide collision

Rule 3: words ending in mit, remove t and add -ssion

admit admission

Rule 4: words ending in e, remove e and add -sion

tense tension

Rule 5: words ending in d, remove the d and add -sion

expand expansion

Tuesday

Vocabulary

Revise antonyms and synonyms. The writer uses lots of dialogue. Ask 
students to find antonyms and synonyms for at least five speech verbs 
and use these in new sentences. For example:

Speech verb Antonym Synonym

yelled whispered shouted, called, 
bellowed

Martin shouted in delight as he realised the pig was dead.

Wednesday

Parts of 
speech

Revise present and future tense. Ask students to find at least five 
sentences from the text and change the tense to the present and future. 
For example:

Original The mist crept back over the mountains and forest.

Present The mist is creeping back over the mountains.

Future The mist will creep back over the mountains.

Thursday

Sentences

Revise using as in sentences. Ask students to choose at least five complex 
sentences using “as”. For example:

“Aiyee!” laughed Kola as tears streamed down her cheeks. 

Sammy’s tears fell like hard rain: the dog had died. 

Friday

Punctuation

Ask students to choose three paragraphs from the text, copy the text out 
and remove all the punctuation. They should swap with a friend to add 
the punctuation back in.
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Written expression activities

Monday

Analyse

Revise the different parts of a narrative text: setting; characters; 
beginning, middle (conflict or event); ending (resolution); powerful 
descriptions; dialogue; twist etc. Ask students to label the features 
of the text.

Tuesday

Add

Demonstrate how to add a paragraph to the story in the same style. Add 
at least three paragraphs with dialogue into the story which explain what 
happened when Martin asked his father for his spear.

Wednesday

Rewrite

Ask students to rewrite the end of the text from when Martin sees the pig 
but change the ending so the pig escapes when he falls over

Thursday

Write

Ask students to write a story about a person about a hunt where there is 
an unexpected outcome. The story should have:

 · beginning (setting and characters);
 · middle (problem or exciting event);
 · end (resolution; learning good manners);
 · exciting verbs, adverbs, and adjectives to describe the plot, 

setting and how the characters act and feel;
 · complex sentences;
 · speech marks for dialogue;
 · time connectives and conjunctions to organise events 

(e.g. because, suddenly, but); and
 · at least 500 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 3 Recount

My Trip to the Rainforest Habitat

Last Friday I went to the Rainforest Habitat at the University of Technology in Lae. The habitat was established 
to preserve rare animals and educate young people on how to conserve and protect our ecosystem. Young 
biologists can study the animals and plants more easily in this carefully managed habitat. It is a popular field 
trip for many schools. It is one of several conservation parks in Papua New Guinea. 

When we arrived at the park, we were met by a ranger who explained the rules we needed to follow to 
keep safe (and, more importantly, keep the animals safe from us). She told us that humans are the biggest 
danger to many of the animals in the habitat. "We are responsible for a global ecocide," she stated.  

After the introduction, the ranger walked us around the various enclosures and pens. More dangerous 
animals (such as the crocodiles) were safely behind high fences but there were many which we could get 
very close to. The habitat was thick with native vegetation and trees; it was sometimes hard to see the 
animals at all!

I visited the marsupials first and quickly noticed my favourite, the Goodfellow’s Tree Kangaroo. I love the 
golden-brown colours of its fur and the stripes on its tail. One Tree Kangaroo was carefully holding flowers 
in its front paws to eat them. This was a very human-like gesture.

After the marsupials, I saw many species of rainforest birds, including the Northern Cassowary. I was 
surprised to hear that this is one of the more dangerous animals in the habitat due to its razor-sharp claws. 
However, the most spectacular birds were the rare birds of paradise. These creatures were an explosion of 
colour and life. I felt proud to see the same birds which adorn our coins.

Next, I saw crocodiles and turtles. I was particularly impressed by the length of time the New Guinea Snake-
necked Turtle can stay underwater. I learnt that the turtle folds its neck sideways under the edge of its shell 
because Snake-necked Turtle can’t fully retract their heads into their shells. It is a very significant animal as 
its native habitat is threatened by destruction of the places where it lays its eggs. 

The ranger noted that crocodiles are not yet endangered in the Sepik basin, and this was partly due to the 
commercial farming of crocodiles for their skin. It was certainly intimidating to see the crocodiles patiently 
waiting in the shallow water in their enclosure. The highlight of the trip was feeding time: the ranger threw 
raw chicken to the crocodiles. I have never seen them move so fast!

Finally, the trip ended with a question-and-answer session with the ranger. She told us about how she 
was enrolled at the university and how she became interested in the environment and conservation. 
Interestingly, the ranger was especially passionate about marine animals even though she herself was 
from Enga, far from the sea! 

Overall, I enjoyed my visit to the Rainforest Habitat very much and I hope we can go back again very soon. 
I felt a little sad that some of the magnificent animals were there because we have destroyed their real 
habitat. However, I also felt optimistic that – as a nation – we were starting to learn how to protect them for 
the next generation. The visit made me decide to study biology. 
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Good fellow's tree kangaroo Northern cassowary

Crocodiles New Guinea snake-necked turtle
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. Why did the students visit the habitat?

2. List three things you learn about the ranger.

3. Write down the animals that the writer saw in the order 
that they saw them.

4. Which was the writer’s favourite animal?

5. Why was feeding the crocodiles ‘the highlight of the trip’?

6. How did the writer feel about seeing the animals?

7. Do you think the writer feels strongly about conservation? 
How do you know?

8. Do you agree with keeping animals in zoos? Explain your answer.

9. How do we know this is a recount?

10. List the ways that humans are threatening habitats.

11. Would you like to visit the Rainforest Habitat? Give your reasons.

12. Write three questions and answers about the text for 
a friend to answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. The class can 
ask them questions in character:

 · Student 1: Writer of the recount
 · Student 2: Ranger
 · Student 3: Teacher of the student who wrote the account
 · Student 4: One of the animals in the habitat

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the suffix -cide (e.g. ecocide). Ask students to use a dictionary 
to find definitions and use them in sentences. For example:

 · decide

 · ecocide

 · genocide

 · homicide

 · pesticide

Tuesday

Vocabulary

Ask students to choose at least ten topic words from the information text 
and use them in new sentences. For example:

Grinding their fearsome jaws, the bulldozers tore through the precious 

habitat; nothing survived.

Wednesday

Parts of 
speech

Revise time adverbs (e.g. next). Ask students to write sentences which 
begin with the time adverbs that put events in order:

 · Firstly
 · Then
 · After
 · Next
 · Soon
 · Lately
 · Sometimes
 · Overall

Thursday

Sentences

Teach using parentheses to add information to a sentence. Ask students 
to  write at least five complex sentences which use parentheses to add 
information to a sentence. For example:

More dangerous animals (such as the crocodiles) were safely behind high 

fences but there were many which we could get very close to.
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Friday

Punctuation

Teach compound adjectives (e.g. soft-skinned fruit). Ask students to write 
at least five sentences which use compound adjectives (with a hyphen). 
For example:

 · human-like gesture

 · razor-sharp claws

 · golden-brown fur

 · one-page summary

 · well-written essay

 · pitch-dark cave

 · all-too-common mistake

 · English-speaking police officer

 · sure-footed player

 · fast-moving river

The monkey waved at me with a strange human-like gesture. 

Written expression activities

Monday

Analyse

Revise the different parts of a recount text: introduction; order of events; 
personal commentary and feelings; conclusion; facts and opinion; time 
connective adverbs and phrases etc. Ask students to label the features of 
the text.

Tuesday

Add

Demonstrate how to add a paragraph to the recount in the same style. 
Ask students to write at least three new paragraphs describing other 
animals, plants, or events the writer saw at the Rainforest Habitat. 
Include their feelings about what they saw and use connecting adverbs.

Wednesday

Rewrite

Ask students to imagine the writer did not like the visit. Rewrite the 
recount with negative events and opinions.

Thursday

Write

Ask students to write a recount of a day visit to a museum, park, or other 
field trip. The recount should include:

 · introduction to you and the setting;
 · events in the correct sequence;
 · first person account;
 · paragraphs;
 · connective adverbs (e.g. first; second; next; then; afterwards);
 · interesting verbs, adjectives, and adverb;
 · feelings about the visit and what you did; and
 · at least 500 words. 

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 4 Poem

Paradise Gone

by Betty Bannah

From the heights of Papua New Guinea comes the liquid of life.

Down the coast snakes the pipe of oil

And out of the country goes the liquid so dear

Leave us behind barren and dry

Lest we forget they won’t return

Sell the land. Trees and forests

Pollute the waters. Rivers and seas

Resources we pray all for money

Leave us behind with stones to crush

Lest we forget wealth is lost

Humans toiling dirt to eat

Animals prowling for scraps to eat

Paradise gone, gone forever

Leave us behind nothing but shame

Lest we forget paradise is gone
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. What is the poem about?

2. How is the writer trying to make you feel?

3. What does the writer mean by ‘liquid of life’?

4. What do you think the writer means by ‘wealth’?

5. What do you think the writer means by  
'Resources we pray all for money’?

6. What do you think the writer means by 
‘Leaving us behind with stones to crush’?

7. What is the rhythm patten in the poem?

8. Choose three powerful verbs (e.g. ‘snakes’ or ‘prowling’) 
and explain why the writer used those words. 

9. Which is your favourite line? Why?

10. Write three questions about the poem for a friend to answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. 
The class can ask them questions in character:

 · Student 1: Landowner
 · Student 2: Oil company
 · Student 3: Prime Minister
 · Student 4: Animals

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the prefix mis-. Ask students to list at least ten words which have 
the prefix mis- (e.g. misbehave) and write these in a table:

Prefix: mis
Root verb Prefix + root

treat

trust

hear

mistreat

mistrust

mishear

Tuesday

Vocabulary

Ask students to use the mis- words from Monday in at least ten new 
sentences.

Wednesday 
Parts of 
speech

Revise the parts of speech. Ask students to choose one verse of the 
poem and sort the words into the different parts of speech: nouns, verbs, 
adjectives, adverbs, conjunctions, and prepositions

Thursday

Sentences

Revise alliteration (words which start with the same letter). Poems often 
use alliteration. For example:

My ruby red blood flows 

Ask students to edit the poem to add more alliteration.

Friday

Punctuation

Revise direct speech. Ask students to imagine two people are talking 
about the issues in the poem and write at least three paragraphs of 
direct speech which include the points made in the poem. For example:

“Look at the pipeline. It looks like a terrible snake,” complained Fredrick as 

they watched the bulldozers cutting through the forest.

Written expression activities

Monday

Analyse

Revise the different parts of a poem: title; stanzas; rhythm; rhyme; powerful 
verbs and adjectives; metaphors; similes etc. Ask students to label the 
features of the texts.

Tuesday

Add

Demonstrate how to add at least one more stanza to the poem in the same 
style. Ask students to add at least once more stanza. 

Wednesday

Rewrite

Ask students to rewrite the poem in favour of mines and oil extraction. The 
new poem should describe the benefits of the income from the resources.

Thursday

Write

Ask students to write and illustrate a poem about the environment. 
Carefully choose the patterns, alliteration, metaphors, or similes. 

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit their 
text to improve it and publish a neat copy. 
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Text 5 Narrative

Monster!

The wild and dramatic Western Highlands Province used to be my favourite place in the world before I 
encountered the monster. 

My parents were entomologist. They studied insects. They loved to travel to remote wilderness areas and 
look for undiscovered species of insects. My brother Jimi and I often travelled with them, imagining we were 
fearsome adventurers.

I especially loved to go into the mountains of Western Highlands Province. It was so mysterious and wild 
and ancient, with sheer cliff faces, thick forests, and fast flowing rivers. Jimi and I used to fool around and 
pretend we were being chased by ogres or trapped in dark undiscovered caves. 

Until, one day, we didn’t have to pretend…

It all began when my parents went to work in the Tambul Valley. Jimi and I wandered deeper into the valley, 
away from the trail and it wasn’t long before we became terribly lost. 

“Jimi, we should turn back….” I whispered as we climbed deeper and deeper into the forest. “I am feeling 
very scared!” 

“Don’t worry, sis,” said Jimi bravely. “I think I know the way back to the campsite.”

But he didn’t and, as night fell, we were alone in the dark forest. Leaves and vines stroked our faces like 
evil witches; the haunting bird calls sounded like ghosts. I had never been as afraid as I was that night. My 
heart pounded like a kundu drum. 

Deeper, deeper, and deeper we wandered. Jimi was not looking as brave now. I could see the whites of his 
wide eyes as he looked for a safe way back to our parents. 

“I…I don’t know where I am,” he said quietly. “I think we’ve lost the trail.”

We were in the depths of the night now. There was no moon to light our way. Our skin was scratched 
from the branches and thorns. My cold feet squelched in my shoes. Silent tears started to trickle down my 
cheeks. 

It was then we found ourselves at the very narrow entrance to a cave that we had never seen before. I am 
not sure what made us go in. Maybe our natural curiosity or maybe the fear of being lost in the forest or 
just wanting a dry place to hide. 

We knelt and climbed into the cave…

Inside it was pitch dark and very narrow. Together, we crawled forward on our hands and knees until the 
cave roof opened. Underneath our hands we felt the crunch of something strange. What was littered 
beneath us? Bones?!
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“I can hear something….” Jimi hissed. His hand clutched mine. There was a strangle alien noise from 
somewhere in the cave ahead of us. I felt Jimi fumble for a lighter. 

Click…

Click…

Whoosh! The flickering light revealed a huge monster standing ahead of us, taller than us, as dark as the 
night. A terrible dinosaur, looming over us, ready to devour us! There was a terrible shriek, so loud we 
covered our ears. It was the howl of an ancient masalai. We had entered the lair of a monster! We were 
trapped. 

“Run!!” I yelled, grabbing Jimi’s hand. “It’s a monster!”

The lighter went out instantly. We dived for the cave entrance in the darkness, screams of terror on our lips. 
The howls of the monster echoed behind us.

“Help!” yelled Jimi, bravely pushing me ahead of him. “It’s following us!”

We crawled as fast as thieves through the tunnel, the unnatural shrieks of the monster echoing behind us. 
We burst out into the dark forest, falling over and over down the slope. The monster was almost out of the 
cave!

Suddenly, the moon broke free of the clouds and illuminated the cave entrance and the monster! A small 
but angry chicken stood there, squawking indignantly at the two invaders who had just crunched over its 
nest. Its shadow danced around it like a monster.

Jimi and I looked at each other and started laughing. We had escaped the “monster” of the forest. 
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. Why were the children in Western Highlands?

2. Describe the setting for the story.

3. Write down the five main events in the story.

4. Why did the children get lost in the forest?

5. How do we know the children are scared in the forest?

6. Describe the monster.

7. The children had mistaken the angry chicken for a monster. Why do 
you think they thought it was a monster?

8. The writer uses lots of great similes. For example, bird calls sounded 
like ghosts. Find at least one more simile in the text.

9. What do you think the children crunched over in the cave?

10. What do you think will happen next to the children? Explain your 
answer.

11. Do you think the children were foolish or brave? Explain your 
answer. 

12. Write three questions and answers about the text for a friend.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. 
The class can ask them questions in character:

 · Student 1: The narrator 
 · Student 2: Jimi
 · Student 3: The monster (chicken)
 · Student 4: The children’s parents

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the prefix un- (e.g. unnatural) and its rules. It means the opposite 
of the root word. Ask students to write these in a table using the three 
rules:

Prefix: un-

Root Prefix + root = opposite

Rule 1: most words, just add an un-

happy unhappy

Rule 2: words that start with m always take im-

mature immature

Rule 3: many words that start with p take im-

possible impossible

Tuesday

Vocabulary

Ask students to choose five exciting words in the text and words with ‘un-‘ 
and use them in new sentences. For example, curiosity, littered, narrow, 
trapped, entomologist

Wednesday

Parts of 
speech

Ask students to collect interesting nouns, verbs and adjectives from the 
text and use them in new sentences:

Nouns Verbs Adjectives

thieves squawking dark

Thursday

Sentences

Ask students to choose at least five sentences and change the tense to 
the present and future. For example:

Original (past) We crawled as fast as thieves through the tunnel.

Present We were crawling as fast as thieves through the 
tunnel.

Future We were going to crawl as fast as thieves through 
the tunnel.

Friday

Punctuation

Revise speech marks using question marks and exclamation marks. 
Ask students to write at least five sentences which use speech marks. 
For example: 

“Run!!” I yelled, grabbing Jimi’s hand. “It’s a monster!”
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Written expression activities

Monday

Analyse

Revise the different parts of a narrative text: setting; characters; 
beginning, middle (conflict or event); ending (resolution); powerful 
description, metaphor and simile, direct and indirect speech etc. Ask 
students to label the features of the text.

Tuesday

Add

Demonstrate how to add a paragraph to the story in the same style. 
Ask students to continue the story and describe how the children found 
their parents.

Wednesday

Rewrite

Ask students to rewrite the story so they encounter the monster in an 
abandoned hut.

Thursday

Write

Ask students to write a narrative story about a scary encounter with a 
“monster”. This text had a twist in it (it wasn’t a monster; it was just a 
chicken). The story should have:

 · beginning (setting and characters);
 · middle (problem or exciting event);
 · end (resolution or twist; how did they escape);
 · exciting verbs, adverbs, and adjectives to describe the plot, setting 

and how the characters act and feel;
 · metaphors or similes;
 · speech marks for dialogue;
 · time connectives and conjunctions to organise events (e.g. because, 

suddenly, but); and
 · at least 500 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 6 Exposition
Note: An exposition persuades a reader or listener by presenting one side of an argument.

Betelnut should be banned

Nowadays it seems as if everyone chews betelnut: politicians, farmers, teachers, and students. From the 
very young to the very rich, you can see the red teeth of betelnut chewers. The bright red marks of buai 
can be found everywhere in our towns and villages. Some people might say that betelnut is one of our 
traditions – part of our PNG culture. However, I will argue that betelnut consumption is a behaviour which 
must be consigned to the past and that betelnut was historically consumed as a part of special rituals 
rather than an everyday habit. The harm it causes is obvious and long-lasting.

Firstly, the modern use of betelnut is extremely damaging to the health of our people. Chewing with lime 
is a major cause of dental problems and mouth cancer. In fact, we have one of the highest incidences of 
oral cancer in the world. Our mothers, fathers and bubus die in agony with this terrifying disease and – like 
cigarettes causing lung cancer – it is an almost completely preventable disease.

Apart from the unsightly stained teeth and foul breath, experts are beginning to find that chewing betelnut 
also harms children’s development. Recent research found that children who chew had lower reading 
scores in school. It is indecent that parents allow (and even encourage!) their children to chew. Would you 
give a child a drink of home brew or a cigarette? Of course not! Therefore, we should stop giving children 
a harmful drug like betelnut. 

Furthermore, the use of betelnut litters our streets in disgusting red spit and discarded husks. Who has not 
accidentally stepped in someone else’s sputum? In a time of COVID-19 and tuberculosis, the practice of 
sharing betelnut and spitting in public is unhygienic and risky.

Some people would argue that betelnut is a major trade good and a source of money for the poorest 
families in rural areas. However, this in inaccurate. I believe that the money is made by the few traders who 
travel to the coast and make huge profits feeding the addiction of people in urban areas. Poor people 
cannot afford the health and education costs which come from chewing.

Another argument in favour of betelnut consumption is the tradition of sharing. In many cultures, betelnut is 
given as gifts during important events; a way of bringing people closer. This is true but there is no reason it 
cannot continue as a symbolic gift if it is used rarely. Our ancestors did not chew every minute of every day! 

Finally, it is clear that PNG needs to present a clean and modern image to the world. We can do this by 
changing ancient but unhealthy habits. As parents, citizens, youth, teachers and professionals, we need to 
show the way and be role models for the young children in our care.

Do we want a generation of children to be 
stunted educationally by this drug? Are we 
incapable of change?

I implore you to think again when someone 
offers you buai, daka and lime. The 
consequences of chewing are more serious 
than you think.
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading (see 
Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. List the arguments the writer makes against betelnut chewing.

2. List the counterarguments for continuing to chew.

3. Why is chewing and spitting risky for health?

4. What is the impact of betelnut on children?

5. Do you think the person writing the exposition is a student or 
teacher? Give evidence from the text.

6. The writer uses adverbs to organise the text (e.g. firstly). 
Write a list of all the adverbs.

7. How do you know this is an exposition text?

8. Which arguments are the most powerful to you? 
Explain your decision.

9. Do you think the person reading the exposition would change their 
mind? Why?

10. Write at least three questions and answers about the text for a 
friend to answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. The class can 
ask them questions in character:

 · Student 1: Person who chews
 · Student 2: Person who does not chew
 · Student 3: The writer of the exposition
 · Student 4: A doctor who treats people with mouth cancer

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the prefix in- (e.g. indecent). It means the opposite of the root 
word. Ask students to list words with this prefix: 

Prefix: in-

Root Prefix + root = opposite

capable 
accurate

incapable 
inaccurate

Tuesday

Vocabulary

Ask students to write at least ten new sentences with the prefix -in. 
For example:

The man yelled at the judge, “That sentence is an injustice!”

Wednesday

Parts of 
speech

Revise common homophones. Ask students to write sentences for these 
common homophones:

 · bye/by/buy
 · scene/seen
 · fair/fare
 · guessed/guest
 · principal/principle
 · farther/father
 · passed/past
 · stationary/stationery
 · whose/who’s
 · steel/steal
 · profit/prophet
 · morning/mourning
 · whole/hole
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Thursday

Sentences

Revise expositional phrases. The exposition uses different phrases to 
build up the argument. For example:

 · Nowadays it seems…

 · Firstly, ….

 · Some people might say…

 · I will argue that…

 · Experts say that…

 · Furthermore, …

 · Some people would argue that…

 · However,    

 · Another argument is…

 · Finally,…

 · It is clear that ….

Ask students to choose at least five of these exposition phrases and write 
new sentences with them.

Friday

Punctuation

The writer uses rhetorical questions to make a strong argument. 
For example:

Would you give a child a drink of home brew or a cigarette?

Ask students to write at least five powerful questions which challenge 
a reader to change their mind.
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Written expression activities

Monday

Analyse

Revise the different parts of an exposition essay: introduction; point 
of view; arguments; persuasive language; counterarguments; conclusion; 
proposing a way forward etc. Ask students to label the features of 
the text.

Tuesday

Add

Demonstrate how to add a new paragraph to the essay in the same 
style. Ask students to write at least two additional paragraphs with more 
arguments for or against betelnut chewing.

Wednesday

Rewrite

Ask students to rewrite the text but change the argument so it is in favour 
of chewing betelnut.

Thursday

Write

Ask students to write an essay arguing one of these points of view:

 · corporal punishment should be banned in school; or
 · young people aged 16 and 17 should be allowed to vote in the election; 

or
 · alcohol should be banned in our community.

 
The essay should include:

 · introduction to your point of view;
 · at least three arguments and explanation;
 · counterarguments and why these are not correct;
 · a conclusion;
 · conjunctive adverbs (e.g. furthermore);
 · persuasive phrases (e.g. I am sure you agree that….);
 · rhetorical questions (e.g. what kind of Christian would do that?); and
 · at least 500 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 7 Procedure

How to Make Aigir

Description

Aigir is a delicious, mouth-watering, traditional cuisine from the New Guinea Islands Region of Papua New 
Guinea. Aigir is actually a cooking method; it works by using hot stones to heat the liquid that the food is 
cooked in. 

Aigir is believed to have originated with the Tolai people of East New Britain and New Irelanders, where 
the method has been maintained and practiced from generation to generation. As people have moved 
from province to province, the dish has been taught to more people and has now become a favourite dish 
across PNG. Aigir is often prepared on special occasions and during large gatherings. You can also buy it 
outside Tokua Airport where local villagers sell it to earn an income.

This recipe uses chicken as a source of protein. However, you can make Aigir using only greens and 
vegetables or with another source of protein such as fish.

You will need:

 · 6-10 cooking stones;
 · Large fresh banana leaves;
 · 12 cooking bananas;
 · A packet of chicken legs, breasts, or other types of protein (make sure they have thawed);
 · 5 bundles of aibika or other green vegetable;
 · 4-6 coconuts; and
 · 4 tomatoes, plus onions or any other vegetables.
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Instructions

1. Heat the stones in a fire until they are very hot. At the same time, cook the bananas 
on the fire by placing them on the embers with their skins still on.

2. While the stones are heating, scrape the coconuts.

3. Wash the aibika (greens) and chop the other vegetables.

4. Lay the banana leaves in a hollow made from the coconut husks 
(so that the coconut milk won’t spill).

5. Put the aibika onto the banana leaves. Squeeze coconut milk over the aibika.

6. Squeeze the aibika gently so that there is a pool of coconut milk in the hollow of the banana leaves. 
Move the aibika to the side.

7. It is important to work quickly at this stage. Using tongs, take six hot stones from the fire. Rinse them 
quickly in water and wrap them in bubu leaves (rinsing and wrapping the stones will help stop them 
from burning the food).

8. Put the hot stones in the coconut milk. Put a piece of banana leaf over the stones.

9. Place the chicken on top of the banana leaf.

10. Squeeze more coconut milk over the chicken.

11. Add the rest of the vegetables and another four rinsed and wrapped hot stones.

12. Quickly wrap everything in the banana leaves. It is important to do this fast, 
before too much steam escapes.

13. Tie the bundle tightly and leave it immobile for 15 minutes or until the chicken is cooked.

14. Taste to see if the food is cooked, then remove the Aibika into a separate dish before it overcooks. 

15. Serve the Aigir with the cooked bananas, or with another carbohydrate of your choosing.
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. Where did Aigir originate from?

2. Why do you think it is important to thaw the protein before cooking it?

3. Why is it important to wrap the stones before putting them in with 
the food?

4. What will happen if you take too long to put the Aigir together?

5. What does the word ‘maintained’ mean?

6. What is an antonym of the word ‘heat’?

7. Find three adjectives in the text used to describe Aigir.

8. How do you know this is a procedure text?

9. Explain how Aigir has become popular across PNG.

10. How do you know this is a special dish for the Tolai people? Explain 
your answer using evidence from the text.

11. Would you make this recipe? Explain your reasons.

12. Write at least three questions and answers for a friend to answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. 
The class can ask them questions in character:

 · Student 1: A Tolai elder who knows how to make the recipe
 · Student 2: The students in the photo
 · Student 3: The teacher of the students in the photo
 · Student 4: Someone from another province who wants 

to learn how to cook it

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the prefix im- (e.g. impossible). It means the opposite of the root 
word. Ask students to list words with this prefix.

Prefix: im-

Root Prefix + root = opposite

mobile 
possible 

polite

immobile 
impossible 

impolite

Tuesday

Vocabulary

Ask students to write at least ten new sentences which include words with 
the prefix -im. For example:

Bella was so impatient for the store to open that she hammered impolitely 

at the door.

Wednesday

Parts of 
speech

Revise imperative verbs in procedures. Each instruction in a procedure 
usually begins with an imperative verb (a command). For example:

Scrape the coconuts carefully with the knife. 

Ask students to make a list of the imperative verbs in the text and write 
new instructions using those verbs.

Thursday

Sentences

Recipes are usually written in the present tense. Ask students to select 
at least ten sentences from the recipe and change them into past and 
future tense.

Original  
Squeeze more coconut milk over the chicken.

Past 
She squeezed more coconut milk over the chicken.

Future 
She is going to squeeze coconut milk over the chicken.
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Friday

Punctuation

Revise colons, bullet points, semi-colons; hyphens and parentheses in 
procedures. Ask students to write three more lists which use all these 
features. For example:

You will need:

 · 6-10 cooking stones;

 · Large fresh banana leaves;

 · 12 cooking bananas;

 · A packet of chicken legs, breasts, or other types of protein (make sure they 

have thawed);

 · 5 bundles of aibika or other green vegetable;

 · 4-6 coconuts; and

 · 4 tomatoes, plus onions or any other vegetables.

Written expression activities

Monday

Analyse

Revise the different parts of a procedure text: introduction; order of 
actions; list of materials needed; imperative verbs; present tense; colons, 
semi-colons, parentheses, and bullet points; numbered lists; picture or 
diagrams. Ask students to label the features of the text.

Tuesday

Add

Demonstrate how to add additional instructions to the recipe. Ask 
students to write at least five more additional instructions and a bullet 
list of materials to the recipe for how to serve the meal and clear up 
afterwards.

Wednesday

Rewrite

Ask students to rewrite the recipe with these changes:

 · reduce the amount of food to feed a couple rather than a family;
 · cooking with a stove rather than with stones.

Thursday

Write

Ask students to write a procedure which explains how cook a traditional 
or modern dish from their village. The recipe will include:

 · background on the dish (where it is cooked; who eats it etc.)
 · description– providing information on the dish;
 · materials or equipment needed;
 · sequence of steps in the order that things happen;
 · present tense;
 · imperative verbs;
 · drawing or diagrams;
 · use of parentheses, colons, bullet points, numbered list, and semi-

colons;
 · at least 500 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy.
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GRADE 8 LITERACY BOOSTER
Text 1 Information 

(taken from NAPLAN/ACARA Year 9 Reading Magazine Example Test) Adapted extract and illustrations 
from How people have changed the environment, by Greg Pyers, Echidna Books, 2002. Reproduced with 
permission of Pearson Education Australia. Illustrations re-drawn by Yuko Fujita. 

Salinity – an environmental emergency

Salinity is one of the Pacific’s greatest environmental problems. It occurs when too much salt rises from 
under the ground to the surface and ruins the soil. In 2000, there were 2.5 million hectares of salt-affected 
land in Australia alone. This may increase to 17 million hectares by 2050.

Rising water table 

Land clearing is the major cause of dryland salinity problems. Although it is not illegal (against the law) 
to clear land, there are negative impacts. Trees act as pumps, removing water from the soil and keeping 
the water level in the ground well below the surface. This level is called the water table. Water absorbed by 
the roots travels through the trunk and out through the leaves into the air. In a day, over 700 litres of water 
may pass through the leaves of a fully grown river red gum. Beneath the ground there are large deposits of 
salt laid down by ancient seas. The salt is harmless underground, but when it comes to the surface it does 
damage. When trees are removed, the water table rises, bringing the salt with it. 

Figure 1. Uncleared lanscape Figure 2. Cleared lanscape
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Costs 

The cost of salinity to farming production in the region is over $250 million a year, and the 
cost is increasing. The CSIRO estimates that salinity will cause the extinction of 1000 species 
plants and animals. Salinity also damages water pipes, roads, houses, and parks. In the city 
of Wagga Wagga, this type of damage costs over $3 million each year. The level of salt in the 
Murray River is also increasing; by 2020 the water in Adelaide piped from the Murray may be 
too salty to drink. Halting the salt

Replanting native trees is a very effective method of lowering the water table. Native grasses 
have long roots that prevent water from rising to the surface, unlike many introduced 
grasses that have shallow roots. 

Slow change 

For many years, the practices that led to today’s salinity problems went on without anyone 
knowing the consequences. This was because the effects of land clearing on water tables 
were not immediately obvious. Similarly, the effects of changing these practices will not 
become noticeable for decades, because it will take that long for seedlings planted now to 
become trees and restore water tables to their natural levels.
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Reading Activities

Monday Guided Reading using questions before, during and after reading  
(see Reading Strategies).

Tuesday Echo Reading + oral comprehension questions

1. By 2050, how much land in the region is predicted to be affected by 
too much salt? 

2. What is the major cause of salinity problems?

3. How many litres of water may pass through the leaves of a fully 
grown river red gum tree?

4. Identify the places in the text where salinity is already a problem.

5. Describe what Figure 1 shows.

6. Referring to Figure 2, explain two things that affect the water table. 

7. What is the benefit of planting native trees and grasses?

8. Why do you think this text was written?

9. Who do you think this text was written for?

10. Do you think the writer believes that the salinity situation can be 
improved? Explain using quotes from the text.

11. Do you think the problem would be as serious if the impact was 
known earlier? Explain your answer.

12. Write at least three questions and answers about the text for a friend 
to answer.

Wednesday Group Reading + written comprehension questions (same as Tuesday)

Thursday Paired Reading + Hot Seating 

Choose four students to be in the hot seat one at a time. The class can ask 
them questions in character: 

Student 1: Farmer who wants to clear more land

Student 2: Resident of affected lands 

Student 3: Expert on endangered animals 

Student 4: Local botanist (expert on plants)

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday 

Spelling

Teach the prefix il- (e.g. illegal). It means the opposite of the root word. Ask 
students to list words with this prefix in a table:

Prefix -il

Root Prefix + root = opposite

legal  
legible  
literate

illegal 
illegible 
illiterate

Tuesday 

Vocabulary

Ask students to write at least ten new sentences which is words with the 
prefix il-. For example:

“That is completely illogical, Papa,” the child said. 

Wednesday 

Parts of 
speech

Ask students to use a dictionary and thesaurus to find other words based 
on the root word and synonyms for the root words in this table:

Root Derivations Synonyms

harm harmless

harmful

harming

damage

destruction

suffering

water

notice

land

nature

travel

Thursday 

Sentences

Teach how to use semi-colons to add a clause to a sentence. The writer 
uses semi-colons to extend the ideas in sentences. 

For example: The level of salt in the Murray River is also increasing; by 2020 the 

water in Adelaide piped from the Murray may be too salty to drink. 

Ask students to write at least five sentences using a semi-colon to add an 
extra idea to a sentence.

Friday 

Punctuation

Teach using an apostrophe for possession. Ask students to write at least 
five sentences which use an apostrophe to show possession. For example:

Salinity is one of the greatest environmental problems.

…the practices that led to today’s salinity problems went on without anyone 

knowing..
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Written expression activities

Monday 

Analyse

Revise the different parts of an information 
text: title, introduction, facts in paragraphs, 
sub-headings, diagrams, captions, 
glossary, index. Ask students to label the 
features of the text.

Tuesday 

Add

Demonstrate how to add one additional 
paragraph in the same style. Ask students 
to add at least three paragraphs to the 
information text, explaining the similarities 
between land clearing in Australia and 
Papua New Guinea. For example, land 
in Papua New Guinea is cleared for 
agriculture, growing timber (wood) to sell 
or mining. 

Wednesday 

Write 

Students to write a similar text about the 
land situation in Papua New Guinea. 

Your information text should have: sub-
titles;  background; illustrations, maps, and 
captions;  parentheses (brackets) and other 
ways to extend information in sentences; 
possessive apostrophes; and a fact box or 
glossary.  

Write at least 500 words.

Thursday 

Edit 

Ask students to read their text aloud to 
a partner for feedback. Exchange texts 
and edit each other’s writing in a different 
colour. 

Friday 

Revise

Students edit their text to improve it and 
publish a neat copy. 
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Text 2 Narrative

An Encounter at Sea
It was hot. Really hot. There wasn’t the slightest breeze to cool the skin or make even a baby-finger crease 
on the surface of the sea. The Louisa May floated like a toy sitting on a glass table.

For the first time in over a week, Sara hadn’t seen a dolphin all day. She was two miles offshore now, 
motoring along her daily survey course. 

The Louisa May pulled the reflection of the sky and the island into pleats behind her, and the putt-putt of 
her engine was lost in the big, quiet stillness of the afternoon.

Sara shut off the outboard motor and stopped. She leaned over the side to scoop up a bucket of seawater 
to cool herself and looked down. Long fingers of sunlight slanted into the clear water, shifting slightly in 
arcs of radiating lines, and were swallowed up at last into the perfect blueness of the depths.

She poured the water over herself, savouring the delicious coolness.

Pppfffffwwwwraa! The sound came from close behind her and made her spin round so fast she lost her 
balance and fell into the bottom of the boat.

Pppfffff – shorter and louder, even closer.

Sara picked herself up and looked over the side. 

A black shape, much, much bigger than the biggest dolphin, showed about five metres from the boat. It was 
like a polished rock. On its rounded side was a slit like a flattened S, bigger than an adult’s two clenched fists, 
with a raised lip around it. As Sara watched, astonished, not understanding what she was seeing, the lips 
pinched together, the hole closed, and the black shape sank rapidly beneath the sluicing water.

A whale! Its dark head and blowhole! That’s what she had seen.

Pppfffffwwwwraa!

Now it had surfaced on the other side of the boat. This second surfacing was hardly less shocking than the 
first, although Sara just managed to stay on her feet and cross the boat this time.

Carefully, Sara leaned over to look; on one side of the boat lay the whale’s tapering tail, on the other side, 
the head with its scarred lines lay like a piece of huge, dark wreckage. This close, Sara could see that big 
sections of skin had peeled off in straight lines, giving the whale’s head a patchwork look in greys and 
blacks. Closest of all to the boat, only just submerged, was the whale’s eye. Sara looked right into it, and 
the whale looked back. It was so very, very close. She leaned out further and further, stretching her hand 
slowly towards it. The whale didn’t draw away.

She reached down, until her fingertips touched the crease of skin that gave the whale a kind of eyebrow. It 
was cool and smooth, like a carved stone covered in a finely stretched coat of rubber.

And as her fingertips touched the whale, she looked into its eye. It was impossible to say what colour it 
was: dark but with rays of brightness. It was like a window into a whole galaxy, with stars and planets, 
comets and supernovae moving inside.

Effortlessly, as if movement and thought were the same thing, the whale submerged out of reach of Sara’s 
hand. There was a last shushing sigh as the flipper caressed the boat one more time, and then they were 
separate again.

The setting sun made a path over the sea, bathing Sara in golden light. She felt as if she were lit up inside 
too. She had touched a whale and looked into its eye! Like a sleeper waking from a dream, she looked 
around, dazed…
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Adapted from Whale Boy by Nicola Davies, Yearling, 2013.
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. What is the name of Sara’s boat?

2. What was Sara doing out at sea?

3. “…like a toy sitting on a glass table.” What does this description 
suggest about the boat and the sea?

4. Find two different words that show Sara enjoyed the feeling of the 
cool water.

5. How does the writer describe the whale’s body? 
Choose three phrases.

6. Explain how the writer makes the whale seem mysterious.

7. Describe how Sara felt about seeing the whale. Use the text 
as evidence.

8. Why wasn’t the whale scared of Sara?

9. Find one metaphor and one simile from the text.

10. How did the story make you feel? 

11. Would you be scared to encounter a whale? Explain your answer.

12. Write three questions and answers about the text for a friend 
to answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. The class can 
ask them questions in character:

 · Student 1: Sara
 · Student 2: Whale
 · Student 3: The boat Louisa May

 · Student 4: The person who hired Sara for the dolphin survey

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the suffix -less (e.g. effortless). It means the opposite of the root 
word. Ask students to list words with this letter pattern in a table:

Suffix: -less

Root Root + suffix = opposite

effort 
help 
pain

effortless 
helpless 
painless

Tuesday

Vocabulary

Ask students to choose at least 10 powerful words from the story and 5 
suffix words and use them in new sentences. For example:

With a sign of happiness, my father submerged himself into the cool river. 

The careless teacher left a trail of pens and pencils behind her as she absent-

mindedly walked back from the classroom. 

Wednesday

Parts of 
speech

Revise the use of apostrophes for contracted words. The writer uses 
apostrophes for contractions. For example: 

That’s what she had seen.

Ask students to complete this table with at least 10 contractions and use 
them in new sentences:

Original words Contractions

does not 
can not 
he will 
it is

doesn’t 
can’t 
he’ll 
it’s

Thursday

Sentences

Revise similes (using ‘like’ or ‘as’). In the story, we read many different 
similes. For example:

 · …the head with its scarred lines lay like a piece of huge, dark wreckage.

 · It was cool and smooth, like a carved stone…

 · It was like a window into a whole galaxy…

Ask students to use ‘like’ and ‘as’ write at least five powerful similes as 
complete sentences.
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Friday

Punctuation

Revise using short sentences for exciting events. For example:

A whale! Its dark head and blowhole! That’s what she had seen. 

Pppfffffwwwwraa!

Pop! Bang! Zap! Fireworks! Exploding above them!

Ask students to write at least five sentences which use short sentences, 
italics, and exclamation marks to show an exciting event. 

Written expression activities

Monday

Analyse

Revise the different parts of a narrative text: setting; characters; 
beginning, middle (conflict or event); ending (resolution); powerful 
descriptions; dialogue; twist etc. Ask students to label the features 
of the text.

Tuesday

Add

Demonstrate how to add a powerful paragraph to the text. Use at least 
one simile. Ask students to add at least three paragraphs into the middle 
of the story where Sara sees the whale leap out of the water and breathe/
blow close to her. 

Wednesday

Rewrite

Ask students to rewrite the encounter but change the encounter to a 
threatening one. For example:

The whale heaved menacingly against the bottom of the boat. Sccrreecchhh! 

Sara gasped in horror and clutched the sides of the boat as it rocked violently. 

Thursday

Write

Ask students to write a narrative story about a wonderful encounter with 
an animal. The story should have:

 · beginning (setting and characters);
 · middle (exciting event);
 · end (resolution or twist; how they felt; how they connected with the 

animal);
 · powerful verbs, adverbs, and adjectives to describe the setting, 

encounter; animal and the person’s feelings;
 · metaphors or similes;
 · time connectives and conjunctions to organise events (e.g. because, 

suddenly, but); and
 · at least 600 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 3 Recount

COP26: Empty words and not enough action show 
children and youth not being heard – Save the Children

(adapted from  https://reliefweb.int/report/world/cop26-empty-words-and-not-enough-action-show-
children-and-youth-not-being-heard-save)

Glasgow, 13 November 2021 –

Background to the COP

Since 1994, the UN has been bringing together almost every country on earth for global climate summits, 
or “COPs”, which stands for ‘Conference of the Parties’. The summits aim to stop the worsening climate 
change crisis. 

Disappointing results

This year, the 26th COP (COP26) was held in Glasgow, Scotland. However, at the conclusion of the summit, 
many people felt that leaders were irresponsible and not doing enough for children and youth. In fact, 
many young people and organisations expressed great disappointment that what was hoped to be ‘the 
most inclusive COP ever’ was the exact opposite.

Dorothy Kazombo Mwale, a youth climate activist said: “The fact that COP26 was not youth inclusive 
made it difficult for us to share our thoughts and influence decisions that can actually bring about the 
outcome that we need.”

Listening to young people

Save the Children’s Global Director of Child Poverty and Climate, Yolande Wright, said she has been told 
that by children and young people that “their voices and experiences have not been heard in Glasgow.” 
Wright said that over the past two weeks, young people have been telling her organisation, that “this is our 
future at stake. From calling on the UN to declare the climate crisis an emergency, to taking countries to 
court for not doing enough to tackle this crisis – children know their rights and are refusing to back down. 
They want more than token opportunities to raise their voices – they want opportunities to influence and 
take action.”

The impacts of the climate crisis

Since COP26 negotiations started two weeks ago, more than 5 million babies have been born into a world 
where they will face seven times as many heatwaves, 2.6 more droughts, and three times as many crop 
failures as their grandparents, Save the Children said. Children in lower income countries, as well as those 
already experiencing inequality and discrimination, are more affected by these extreme weather events 
than children in other parts of the word.

However, according to a recent report from Save the Children and a university from Belgium, if global 
warming is limited to 1.5 degrees C, the additional lifetime exposure of newborns to heatwaves will drop by 
45%; by 39% for droughts; and by 28% for crop failures. 

But for many countries, the human and financial costs of adapting are rising, and they cannot afford to 
wait any longer.
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Leaders of the future

Dorothy Kazombo Mwale says the future is at risk if she and other young people are not 
listened to. She says, “We can’t keep doing this again and again and not getting results. Give 
us a seat at the table so we can secure our future.”

Yolande Wright from Save the Children echoed Mwale’s statement, addressing the injustice 
felt by many young people and organisations who work for their rights. Wright said, “As a 
child rights organisation, we are outraged that adults are failing to act in the best interests of 
children – as we promised to do in the Convention on the Rights of the Child.”

“We have seen tremendous leadership from young people in and around COP26. The real 
drive to secure our futures comes from the children and young people. As the leaders of the 
future, children must be listened to.”

Reading activities

Monday Guided Reading using questions before, during and after reading (see 
Reading Strategies).

Tuesday Echo Reading + oral comprehension questions

1. When did the first Conference of Parties (COP) happen? 

2. What does the COP want to do?

3. Why were Save the Children and Dorothy Kazombo Mwale disappointed 
at the end of COP26? 

4. How many more heatwaves will babies born during COP26 face, 
compared to their grandparents?

5. What does Save the Children say will happen if global warming is limited 
toa 1.5 degrees?

6. What does Dorothy Kazombo Mwale mean when she says, “Give us a 
seat at the table’?

7. This is a news article. What are its main features?

8. Explain why Save the Children is ‘outraged’ by adults.

9. Do you think the writer believes that the climate emergency can be 
stopped? Explain using quotes from the text.

10. Write at least three questions and answers about the text for a friend to 
answer.

Wednesday Group Reading + written comprehension questions (same as Tuesday)

Thursday Paired Reading + Hot Seating 

Choose four students to be in the hot seat one at a time. The class can ask 
them questions in character: · 

Student 1: Leader from a country facing drought

Student 2: Leader from a country with little climate impacts

Student 3: Dorothy Kazombo Mwale or another youth activist

Student 4: Save the Children representative

Friday Individual Reading + free choice reading.

“Illegal and abhorrent”

The Prime Minister has called for “effective prosecution” for the killing of an “innocent beautiful girl.” At a 
special press conference, he said. “I call for all witnesses of crime, including domestic violence, don’t hide 
behind irrational culture, compensation and tribal loyalties. Let us all assist in prosecuting lawlessness and 
violence against women.”

The Prime Minister said that no amount of compensation would cover the death, but justice must be 
served and promised increased funding for safe houses and special police units in the upcoming budget. 
He described the behaviour of Janet’s doctor and neighbours as “illegal and abhorrent.”

Public anger

After a week of protests and social media, local non-government organisations and churches are planning 
another mass rally and march this weekend at which women’s leader and the governor will demand 
stronger action on violence against women and children. 

Getting help

Viewers who are victims of gender-based violence can contact the nearest Family Sexual Violence Centre 
or any Welfare or Child Protection Officer. 
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Spelling, vocabulary, grammar, and punctuation 
activities

Monday 

Spelling

Teach the prefix ir- (e.g. irresponsible ). It means the opposite of the root 
word. Ask students to list words with this prefix in a table:

Prefix -ir

Root Prefix + root = opposite

responsible

rational

regular

Tuesday 

Vocabulary

Ask students to choose at least ten powerful words from the story and five 
words from this week’s letter pattern and use them in new sentences.

 

Wednesday 

Parts of 
speech

Revise compound words. For example: · 

heatwave

lifetime

grandparents

leadership

Ask students to list at least ten compound words and use them in 
sentences. 

Thursday 

Sentences

Revise indirect (or reported) speech. For example:

Dorothy Kazombo Mwale says the future is at risk if she and other young 
people are not listened to.

Ask students to write pairs of sentences which use direct and indirect 
speech. For example: Direct: John said, “I am coming to find you.” Indirect: 
John said he was coming to find me.

Friday 

Punctuation

The journalist uses quotations to report key phrases from interviews.  For 
example:

Save the Children’s Global Director of Child Poverty and Climate, Yolande 

Wright, said she has been told that by children and young people that “their 

voices and experiences have not been heard in Glasgow.”  

Teach how to use quotation marks to report important parts of an 
interview. Ask students to write at least five examples. For example: My 
teacher smiled and told me that only the “bravest writers” would win the 
story competition.
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Written expression activities

Monday 

Analyse

Revise the different parts of a recount text from a news report: headline; 
introduction/summary; order of events; interviews; conclusion; facts; time 
connective adverbs and phrases; sub-headings etc. Ask students to label 
the features of the text.

Tuesday 

Add

Demonstrate how to add a paragraph of more information and interview 
to the news report. Ask students to add at least three more paragraphs 
including indirect speech and quotation marks

Wednesday 

Rewrite

Ask students to rewrite the text with a happier ending where young people 
like Dorothy were included in the COP meetings.

Thursday 

Write

Ask students to write a news report in the same style about a major event 
(e.g. robbery, accident, protest). The report should include: headline;  
sub-headings and paragraphs; headline; summary opening paragraph;  
sequence of events;  interviews, quotations, and direct and indirect speech; 
careful use of vocabulary; and at least 550 words.

Friday 

Revise

Ask students to read their text to a partner for feedback. Students edit their 
text to improve it and publish a fresh copy.
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Spelling, vocabulary, grammar, and punctuation 
activities

Monday

Spelling

Teach the prefix ir- (e.g. irresponsible). It means the opposite of the root. 
Ask students to list words with this prefix in a table:

Prefix: ir-
Root Prefix + root = opposite

rational

regular

responsible

irrational

Tuesday

Vocabulary

Ask students to choose at least ten powerful words from the story and 
five words from this week’s letter pattern and use them in new sentences. 
For example:

Accused of an abhorrent crime, the young man begged the judge for mercy.

Wednesday

Parts of 
speech

Revise compound words. For example:

 · babysitter
 · grandfather
 · childhood
 · something
 · kinsman 

Ask students to list at least ten compound words and use them in 
sentences. 

Thursday

Sentences

Revise indirect (or reported) speech. For example:

Her uncle said she told them that the husband’s family had got “long hands”.

Ask students to write pairs of sentences which use direct and indirect 
speech. For example:

Direct: John said, “I am coming to find you.” 
Indirect: John said he was coming to find me.

Friday

Punctuation

The journalist uses quotations to report key phrases from interview with 
the witnesses and Prime Minister. For example:

The Prime Minister has called for “effective prosecution” for the killing of an 

“innocent beautiful girl.”

Teach how to use quotation marks to report important parts of an 
interview. Ask students to write at least five examples. For example:

My teacher smiled and told me that only the “bravest writers” would win the 

story competition. 
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Written expression activities

Monday

Analyse

Revise the different parts of a recount text from a news report: headline; 
introduction/summary; order of events; interviews; conclusion; facts; time 
connective adverbs and phrases; sub-headings etc. Ask students to label 
the features of the text.

Tuesday

Add

Demonstrate how to add a paragraph of more information and interview 
to the news report. Ask students to add at least three more paragraphs 
including indirect speech and quotation marks.

Wednesday

Rewrite

Ask students to rewrite the text with a happier ending where Janet was 
rescued and is recovering in hospital.

Thursday

Write

Ask students to write a news report in the same style about a major event 
(e.g. robbery, accident, protest). The report should include:

 · headline; 
 · sub-headings and paragraphs;
 · headline;
 · summary opening paragraph;
 · sequence of events;
 · interviews, quotations, and direct and indirect speech;
 · careful use of vocabulary; and
 · at least 600 words. 

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 4 Poem

 
A Coconut is Born

Patricia Paraide

Pulled to and fro

By the dying waves

Like a human head

With a sleepless face.

Nudged to and fro

By the rippling waves

Watching the shore

Like a restless soul.

Kicked to and fro

By excited girls

Then left abandoned

To fend for itself.

Cleansed over and over

By refreshing rain

Taking root eagerly

Like a suckling child.
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A Trivial Sin

Thecla Maim Koeba

“The guava tree is a no-no!”

The nun cries hysterically.

“Keep away!” interrupts her superior.

“Be good!” advises my benefactor priest.

“How can it be bad?”

I question my benefactor.

He smiles and goes his way.

“Can I test the nun?”

I cheekily ask my conscience.

“You cannot!

It is disobedience!

It is disrespect!

It is mischief!

It is a trivial sin!”

My conscience replies.

“But can’t I just…you know…?”

I nag at my conscience.

It is a hard rock,

A brick wall,

But somehow, sometimes, 

I create a gap

And slip through!
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. What is the first poem about?

2. What happens to the coconut?

3. Why does the writer say the coconut has a “sleepless face”?

4. The poet says the waves are “dying.” What does that tell you about 
the waves?

5. Why do you think the coconut is “watching the shore like a restless soul”?

6. How does the poem make you feel? Does the feeling change as the 
poem finishes?

7. What is the second poem about?

8. What is the girl thinking about doing?

9. How does she persuade herself that it is ok to take the fruit?

10. Why do you think the religious adults do not want her 
to take the fruit?

11. “But somehow, sometimes, I create a gap and slip through!” 
What does this tell you about the narrator?

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. 
The class can ask them questions in character:

 · Student 1: The coconut
 · Student 2: The girls on the beach
 · Student 3: The narrator of the second poem
 · Student 4: The priest

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the prefix pre- (e.g. prepay). Ask students to collect words which 
have this prefix in a table. For example:

Prefix: pre-

Root Prefix + root = before/earlier

view 
cook

preview 
precook

Tuesday

Vocabulary

Ask students to choose five new words from the poems and five words 
with the prefix and use them in sentences. For example:

“Do you have no conscience?” my friend demanded angrily. 

I have never thought about it, but I owed a lot of my future success to my time 

at preschool. 

Wednesday

Parts of 
speech

Revise powerful synonyms used in speech from examples from the 
poems. For example:

 · advises
 · interrupts
 · nag
 · question
 · cries

Ask students to write at least ten direct or indirect speech sentences 
which use powerful speech verbs and adverbs. For example:

I innocently questioned my little brother about the missing mobile phone, but 

he did not suspect I knew he had lost it.  

“Tell her! She needs to know the truth!” wept Sondo angrily.

Thursday

Sentences

The first poem uses beautiful similes, metaphors, and personification. 
For example:

Simile: like a restless soul 
Metaphor: watching the shore 
Personification: the coconut is like a person who is “abandoned to fend for 

itself” and is “like a suckling child”

Revise similes, metaphors, and personification. Ask students to write at 
least three examples of each.
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Friday

Punctuation

Teach how to use ellipsis (….) to add a pause in dialogue or create 
a cliff-hanger or mystery. For example:

“But can’t I just….you know…?” 

And with that farewell, I slipped through the fence…. 

“I’m not sure….” I said nervously.

Ask students to write at least five examples of this punctuation.

Written expression activities

Monday

Analyse

Revise the different parts of a poem: title; stanzas; rhythm; rhyme; 
powerful verbs and adjectives; metaphors; similes; personification etc. 
Ask students to label the features of the texts.

Tuesday

Add

Demonstrate how to add at least one more stanza to one of the poems 
in the same style. Ask students to add at least once more stanza to each 
poem.

Wednesday

Rewrite

Ask students to rewrite one poem but reverse the ending:

 · the coconut does not take root but drifts away on the tide;
 · the poet decides not to take the forbidden fruit.

Thursday

Write

Ask students to write and illustrate a poem about either a) a natural 
object as a person; or b) making a decision. Carefully choose the 
patterns, alliteration, metaphors, similes, and personification. Choose 
powerful images and words.  

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 5 Narrative

White Fang

The cub came upon them suddenly. It was his own fault. He had been careless. He had left the cave and run 
down to the stream to drink. It might have been that he took no notice because he was heavy with sleep. And 
his carelessness might have been due to the familiarity of the trail to the pool. He had travelled it often, and 
nothing had ever happened on it.

He went down past the blasted pine, crossed the open space, and trotted in amongst the trees. Then, at the 
same instant, he saw and smelt. Before him, sitting silently on their haunches, were five live things, the like of 
which he had never seen before. It was his first glimpse of mankind. But at the sight of him the five men did not 
spring to their feet, nor show their teeth, nor snarl. They did not move, but sat there, silent and ominous.

Nor did the cub move. Every instinct of his nature would have impelled him to dash wildly away, had there not 
suddenly and for the first time arisen in him another and counter instinct. A great awe descended upon him. He 
was beaten motionless by an overwhelming sense of his own weakness and littleness. Here was mastery and 
power, something far and away beyond him.

The cub had never seen man, yet deep within him was the knowledge of his ancestors; the eyes of wolves who 
had circled camp fires in the darkness peering at the strange, two-legged animal that was lord over living 
things. Had he been full-grown, he would have run away. As it was, he cowered down in a paralysis of fear, 
already half proffering the submission that his kind had proffered from the first time a wolf came in to sit by 
man’s fire and be made warm.

One of the men arose and walked over to him and stooped above him. The cub cowered closer to the ground. 
It was the unknown, revealed at last, in concrete flesh and blood, bending over him and reaching down to 
seize hold of him. His hair bristled involuntarily; his lips writhed back, and his little fangs were bared. The hand, 
poised like doom above him, hesitated, and the man spoke laughing, “WABAM WABISCA IP PIT TAH.” (“Look! 
The white fangs!”)

The other men laughed loudly and urged the man on to 
pick up the cub. As the hand descended closer and closer, 
there raged within the cub a battle of the instincts. He 
experienced two great impulsions - to yield and to fight. The 
resulting action was a compromise. He did both. He yielded 
till the hand almost touched him. Then he fought, his 
teeth flashing in a snap that sank them into the hand. The 
next moment he received a clout alongside the head that 
knocked him over on his side. Then all fight fled out of him. 
His puppyhood and the instinct of submission took charge 
of him. He sat up on his haunches and howled.

The four men laughed more loudly, while even the man 
who had been bitten began to laugh. They surrounded 
the cub and laughed at him, while he waited out his terror 
and his hurt. In the midst of it, he heard something. The 
men heard it too. But the cub knew what it was, and with a 
last, long wail that had in it more of triumph than grief, he 
ceased his noise and waited for the coming of his mother, 
of his ferocious mother who fought all things and was never 
afraid. She was snarling as she ran. She had heard the cry 
of her cub and was dashing to save him.

Adapted from White Fang by Jack London, Puffin Books, 1999
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading (see 
Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. Why does the wolf cub leave the cave?

2. How does the cub feel about the people? Find evidence in the text.

3. Why doesn’t the cub run away?

4. The cub bites the man who tries to pick him up. Why does the man 
laugh?

5. Why did the cub stop howling?

6. What do you think will happen next? What will the men do?

7. How do we know that wolves and humans have a long history?

8. This story is not set in Papua New Guinea. Find the clues in the text. 

9. What are the similarities between a wolf cub and a puppy?

10. Why does White Fang say, “Here was mastery and power, something 

far and away beyond him.”

11. Do you want to read more about White Fang? Why or why not?

12. Write at least three more questions and answers about the text for 
a friend to answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. The class can 
ask them questions in character:

 · Student 1: White Fang
 · Student 2: White Fang’s mother
 · Student 3: The man which White Fang bit
 · Student 4: One of the other men watching from the fire

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the suffix -able (e.g. acceptable). Ask students to list words with the 
suffix in a table:

Suffix -able

Root verb Root + suffix

accept 
value 
consider 
knowledge 
believe 
forget 
deny

acceptable 
valuable (drop the e) 
considerable 
knowledgeable 
believable 
forgettable (double the last letter) 
deniable (drop the y, add an i)

Tuesday

Vocabulary

Ask students to choose at least five new words from the text and five words 
which have the suffix -able and write them in sentences

Wednesday

Parts of 
speech

Revise adding adverbs to add meaning to a sentence. For example:

The other men laughed loudly. 

Ask students to write at least ten complex sentences with different adverbs. 

Thursday

Sentences

Revise adding a subordinating clause into the beginning, middle or end of 
a sentence using commas. For example:

Before him, sitting silently on their haunches, were five live things.

Ask students to write root sentences and then add a subordinating clause 
using commas. For example:

Root sentence My mother had never ridden a bicycle. 

Added clause 
(middle)

My mother, who usually loves to sit and watch, 

had never ridden a bicycle. 

Friday

Punctuation

Teach the use of dashes in a sentence to add emphasis. For example:

He experienced two great impulsions - to yield and to fight. 

Please call my teacher – Mrs Petrie – when you get home. 

Ask students to write sentences which use dashes to add emphasis.
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Written expression activities

Monday

Analyse

Revise the different parts of a narrative text: setting; characters; 
beginning, middle (conflict or event); ending (resolution); powerful 
description, metaphor and simile, direct and indirect speech etc. Ask 
students to label the features of the text.

Tuesday

Add

Demonstrate how to add a paragraph to the story in the same style. Ask 
students to continue the story and describe what happened when the 
mother wolf arrived at the fire. 

Wednesday

Rewrite

Ask students to rewrite the story so the men are scared of the wolf cub, 
and it escapes.

Thursday

Write

Ask students to write a narrative story from the point of view of an animal 
which is meeting humans for the first time. The story should have:

 · beginning (setting and characters);
 · middle (problem or exciting event);
 · end (resolution);
 · exciting verbs, adverbs, and adjectives to describe the plot, setting 

and how the characters act and feel;
 · metaphors or similes;
 · speech marks for dialogue;
 · time connectives and conjunctions to organise events (e.g. because, 

suddenly, but); and
 · at least 600 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 6 Exposition
Note: An exposition persuades a reader or listener by presenting one side of an argument. 

Mobile phones: a tool for school 
or a dangerous distraction?

One of the most controversial topics for adolescents in Papua New Guinea concerns the growing use of 
smartphones among students. Newspapers and social media are full of stories about schools “banning 
mobile phones” or the “dangers of online evil.” However, the genie of mobile phones has escaped the 
bottle: smartphones are becoming ubiquitous among young people. Evidence suggests that young people 
are the fastest growing user group for connected devices: the future is mobile. 

One of the main objections to students having mobile phones in school is that they are a distraction from effective 
study. Teachers complain that students are checking social media rather than focusing on their lessons. This 
distraction extends to home study time; students are on their phones rather than completing homework or essays.

However, there is a powerful counterargument to the idea that phones are a distraction in school: digital 
literacy is one of the most sought-after skills in the 21st century. If we want to develop our economy beyond 
subsistence agriculture and resource extraction, we need a generation of young workers who can use 
devices as tools for learning and entrepreneurship. 

Many schools have a desperate shortage of resources but, for the costs of few kina in mobile data, there is 
a vast library of free educational resources available for young people (and their teachers!). Websites such 
as bloomlibrary.org, CK12.org and khanacademy.org contain free reading books, textbooks, videos, and 
activities which any student in Papua New Guinea can access. We should see smartphones as learning tools. 
Surely our brilliant teachers can think of justifiable ways to use smartphones in lessons and homework?

A more serious objection to the widespread use of smartphones in schools is more harmful than simply 
being distracted in class. A smartphone can be an amazing window on the world and connect people 
across cultures – but it can also be a source of misinformation, abuse, violent images, and pornography. 
Without a strong education in how to use social media and the internet, we will see more instances of 
online bullying and radicalisation. If schools are not already teaching young people about the positive 
and negative aspects of our new online life, they are doing an undeniable disservice to their students. 
Education - not prohibition - is the best approach.

Furthermore, many students would say that phones connect them with their peers and family in a positive 
way, enriching their relationships. For students isolated at boarding institutions, this connection to their 
community is important for their mental health. Even basic phones also bring a sense of security, especially 
for vulnerable female students. Who hasn’t sent a safety text to a friend?

Some people might say that allow mobile phones in school would 
disadvantage the poorest students, and there is some truth in this 
objection. We do not want a “digital divide” to open up between students 
who have access to the latest devices and those who do not. So, what can 
we do about this? Schools should have devices for use in study. These do 
not have to be the dusty, broken computer labs we all remember: a box of 
low-cost smartphones or tablets and carefully selected learning apps are 
enough. For remote schools, the Department of Education recommends 
offline content routers like the Rachel server. I am sure that any school 
which can manage a library will be able to manage the loan of devices to 
students for study.
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading (see 
Reading Strategies).

Tuesday Oral comprehension questions:

1. List the arguments the writer makes to using mobile phones in 
school. 

2. List the counterarguments against using mobile phones in school.

3. The writer is in favour of allowing phones. Which argument do you 
think is strongest?

4. What do you think the writer means by “digital literacy”?

5. Find one rhetorical question in the text. How is meant to make the 
reader feel?

6. What does the writer mean by a “digital divide”? Why does the 
writer use it in quotation marks?

7. This is an exposition (arguing a point of view). What are the main 
features of an exposition text?

8. Do you think the writer’s suggestion that schools should have a box 
of smartphones for study is a reasonable one? Explain your answer.

9. What do you think about smartphones in school? Do you agree 
with the writer’s arguments? 

10. Write at least three questions and answers about the text for a 
friend to answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. 
The class can ask them questions in character:

 · Student 1: A teacher in favour of phones in school
 · Student 2: A teacher who opposes phones in school
 · Student 3: A student who wants to bring a phone to school
 · Student 4: A student who cannot afford a phone

Friday Individual Reading + free choice reading.

Ultimately, we should embrace the changes and opportunities offered by smartphones in school. We 
should integrate them into our curriculum to power our learning. Of course, students will chat, flirt, argue 
and joke on phones but we can be taught to use them safely and responsibly. Schools do not need to fear 
the future; it is already in our pockets and bilums.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the suffix -ible (e.g. responsible). Ask students to list words with 
the suffix in a table:

Suffix -ible

Root verb Root + suffix

rely 
terror 
access 
justify

reliable (drop the y) 
terrible 
accessible 
justifiable

Tuesday

Vocabulary

Ask students to choose at least five new words from the text and five 
words which have the suffix -able and write them in sentences

Wednesday

Parts of 
speech

Ask students to choose one paragraph from the text and sort the words 
into the different parts of speech: nouns, pronouns, conjunctions, verbs, 
adverbs, preposition, and adjectives. 

Thursday

Sentences

Revise adding a statement after a colon in a sentence. For example:

List: He was going to buy three things: phone, pen, and Bible. 
Clause: They will not make it: the storm is too strong. 
Speech: She kept repeating: “I really want that phone!”

Ask students to write at least three examples of each use of the colon.

Friday

Punctuation

Ask students to select one paragraph from the text and copy it out 
without any punctuation, swap it with a friend and add the punctuation 
marks in.
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Written expression activities

Monday

Analyse

Revise the different parts of an exposition essay: introduction; point 
of view; arguments; persuasive language (e.g. rhetorical questions); 
counterarguments; conclusion; proposing a way forward etc. Ask 
students to label the features of the text.

Tuesday

Add

Demonstrate how to add a new paragraph to the essay in the same 
style. Ask students to write at least two additional paragraphs with more 
arguments for or against mobile phones in school. 

Wednesday

Rewrite

Ask students to rewrite the text but change the argument so it is against 
having mobile phones in school. 

Thursday

Write

Ask students to write an essay arguing one of these points of view:

 · school uniform should be compulsory (or not); or
 · there should not be any school fees (or there should be fees); or
 · senior primary students should be able to choose their subjects (or not).

 
The essay should include:

 · introduction to your point of view;
 · at least three arguments and explanation;
 · counterarguments and why these are not correct;
 · a conclusion;
 · conjunctive adverbs (e.g. furthermore);
 · persuasive phrases (e.g. I am sure you agree that….);
 · rhetorical questions (e.g. what kind of Christian would do that?); and
 · at least 600 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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Text 7 Procedure

Amazing Noni Oil

Description

Noni Oil is extracted from the seeds and roots of a small evergreen tree that grows in the tropical areas of 
Southeast Asia, Australia, New Zealand, Papua New Guinea, and the Polynesian islands.

Noni Oil is a type of traditional medicine which is used by Papua New Guineans for joint aches, muscle pain 
and skin conditions.  Noni Oil has antiseptic, anti-inflammatory and pain-killer properties. It is commonly 
used by massaging it into the skin to ease muscle and joint pains. It is also believed to be good for hair 
growth and strength. 

Papua New Guineans  grow and process the Noni Oil using traditional methods, and some people are now 
selling it to make an income.  Noni trees are a valuable resource so it is therefore important to take only a 
small part of the roots when making Noni Oil, as taking too much could kill the tree and would mean no 
more Noni Oil could be produced.

Although Noni Oil is still mostly used as a traditional medicine, there has been an increase in the amount of 
research into its healing properties,  which means you might one day see it selling in the local chemist. No 
known side effects have been reported from the use of Noni Oil. However, if you experience a local allergic 
reaction to the oil, you should stop using it and seek medical advice.

 Ingredients and materials

 · 20 coconuts;
 · 10 cups of water;
 · 1 piece of noni root;
 · 1 large pot big enough to fit all the liquids;
 · 2 coconut scrapers;
 · 1 small pot;
 · 1 big spoon; and
 · Empty bottles.

Preparation

1. Rinse and clean your plastic bottles so that there is no dirt in them. Leave them to dry whilst you 
make the Noni Oil.

2. Preparation of Noni Oil takes two days. 

3. 
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Method

1. Use the scraper to scrape the 20 coconuts into a large bowl or bucket. Add the water and squeeze 
them into the large pot using your clean hands.

2. Cover the pot and leave the coconut water overnight; this will allow the oil and cream to rise to the 
top.

3. Using the big spoon, separate the cream and oil from the top of the coconut liquid. Scoop carefully 
so that the oil and cream do not mix back in with the rest of the coconut liquid. 

4. Wash and scrape the bark of the noni root and keep the scrapings. These will add colour and healing 
properties to the oil. 
(Note: The botanical name for noni is Morinda citrifolia. This tree is also known by many common names, 

including Indian mulberry, mengkudu, canary wood, hog apple, dog dumpling, cheese fruit, vomit fruit and 

great morinda. The seeds, leaves and stem have also been known to have been used to make traditional 

products in other cultures)

5. Boil the cream and oil in a separate pot and add the bark of the noni root.

6. When the oil is clear and yellow, it is ready. This will usually take 35-45 minutes.

7. Cool the oil and pour it into containers for use.

8. Once cooled, you can use the Noni Oil straight away or you can store it for between one and three 
months; this will allow the oils to infuse with each other.
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Follow the English booster weekly plan. Use these activities.

Reading activities

Monday Guided Reading using questions before, during and after reading 
(see Reading Strategies).

Tuesday Paired reading + oral comprehension questions. For example:

1. Why do you need to leave the coconut water overnight?

2. What is the purpose of the big spoon?

3. Has Noni Oil been proven to be good for hair growth and strength? 
Explain your answer.

4. What does the word ‘valuable’ mean?

5. What is synonym of the word ‘separate’?

6. Why would you not pour the oil into the container straight away?

7. Would you use Noni Oil for muscle aches instead of a medicine 
from the shop? Explain your reasons.

8. The root word ‘septic’ means infected. In your own words define 
what the work ‘antiseptic’ means.

9. Why do you think noni trees are such a valuable resource?

10. What safety measures do you think need to be taken when making 
Noni Oil? Explain reasons for your answer.

11. What features of a procedure text does the text use?

12. Write at least three questions and answers about the text for 
a friend to answer.

Wednesday Paired reading + written comprehension questions (same as Tuesday)

Thursday Individual reading + Hot Seating

Choose four students to be in the hot seat one at a time. 
The class can ask them questions in character:

 · Student 1: The lady making Noni Oil
 · Student 2: A market-seller who sells Noni Oil
 · Student 3: Someone who wants to learn how to make Noni Oil
 · Student 4: A doctor

Friday Individual Reading + free choice reading.
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Spelling, vocabulary, grammar, 
and punctuation activities

Monday

Spelling

Teach the prefixes anti- and extra- (e.g. antiseptic or extraordinary). 
Ask students to list words with this prefix.

Prefix: anti-

Root Prefix + root = opposite

septic 
gravity 
social

antiseptic 
antigravity 
antisocial

Prefix: extra-

Root Prefix + root = more

ordinary 
curricular 

marital

extraordinary 
extracurricular 

extramarital

Tuesday

Vocabulary

Ask students to write at least ten new sentences which include words with 
the prefixes anti- and extra-.

Wednesday

Parts of 
speech

Revise interjections. For example:

 · Phew
 · Wow
 · Yay
 · Er
 · Hello
 · Hi
 · Grr
 · Umm
 · Zap
 · Uh-oh
 · No
 · Whoa

Ask students to write sentences which use interjections 
in speech or action. For example:

Crash! Bang! Splat! The rat fell at my feet stunned.  

“I…er…would like to walk me to the store,” I asked nervously. 

Thursday

Sentences

Revise semi-colons to connect sentences. For example:

Let’s go to the library to study; it’s the only place where I can think.

Friday

Punctuation

Ask students to write a sentence for each type of punctuation
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Written expression activities

Monday

Analyse

Revise the different parts of a procedure text: introduction; order of 
actions; list of materials needed; imperative verbs; present tense; colons, 
semi-colons, parentheses, and bullet points; numbered lists; picture or 
diagrams. Ask students to label the features of the text.

Tuesday

Add

Demonstrate how to add additional instructions to the recipe. Ask 
students to write at least five more additional instructions and a bullet list 
of materials to the recipe for how to sell Noni Oil at the market.

Wednesday

Rewrite

Ask students to write a procedure which explains how to make another 
product which can be sold. The procedure will include:

 · background on the product;
 · materials or equipment needed;
 · sequence of steps in the order that things happen;
 · present tense;
 · imperative verbs;
 · drawing or diagrams;
 · use of parentheses, colons, bullet points, numbered list, and semi-

colons;
 · at least 600 words.

Thursday

Write

Ask students to write a procedure which explains how to make a 
traditional health product from their culture. The recipe will include:

 · background on the health product;
 · materials or equipment needed;
 · sequence of steps in the order that things happen;
 · present tense;
 · imperative verbs;
 · drawing or diagrams;
 · use of parentheses, colons, bullet points, numbered list, and semi-

colons;
 · at least 600 words.

Friday

Revise

Ask students to read their text to a partner for feedback. Students edit 
their text to improve it and publish a neat copy. 
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RESOURCES

education.gov.pg

 · SBC Syllabuses and Teacher Guides
 · National Maths and Science Textbooks and Teacher Manuals
 · Senior Primary Home Learning Pack

Free Apps 

Bloom Reader Library for All Khan Academy

bloomlibrary.org libraryforall.org khanacademy.org

Free learning websites

BBC Bitesize Khan Academy CK-12 Kids Health

bbc.co.uk/bitesize khanacademy.org ck12.org kidshealth.org
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